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Patriarchy and Class � An App�oach to � Study of Uomen's Education 

in the Madras Presidency 

Introduction 

The drive for a rapid development in the education of women 

came larsely from a perception summed up aptly in .the followlns 

statement by Mayhew: "women's education is the condition on which 

ultimately 

fundamental 

the success of· male education depends -
basis of any real and 

1 
permanent 

2 
reseneratlon 

the 

0£ 

Indian National Life". Followina Kelly, this paper attempts at 

studyins women's education by "puttins women at the centre 0£ 

research" in an effort to brlna out the manJfest presence of 

patriarchal attitudes in the processes by which schools, throush 

their location, curriculum and structure, produced the kinds of 

asymmetrical outcomes that research on women's studies have thus 

£ar documented. 

Chanana ha$ hishlighted the diffe�ential spread of women's 

education in India particularly in the early 20th century - both 

1 n.terresional. and intrar.eelonal - and araues among othei- thinss 
3 

that these variations are embedded in a socio-cultural milieu. 

Ue take off from the overview provided by Chanana and hope to 

initiate an indepth study of women's education in the Madras 

Presidency with particular reference to the beglnninss of hlsher 

education for women. The emphasis will be on the policies 

formulated to further £ormal education !or women and the debates 

that these policies (or the lack 0£ them) sene�ated in the 

Presidency. It ls our contention that the complex issues 

··- -- . --- ··--·- - ···· ··---··-·· - -
TI
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sura:-oundina . the educational process includlns women's access to 

(•tlucation, and educational outcomes a�e so steeped in the sender-

linked social relationships throuah which women are defined, that 

a "culturaL constraint" theory forms only part of tl1.e 

(·Xp l ana t ion. 

Theoretical Framework : An Outlin•: 

Placina women at the centre of.research on education is 

imperative to address fundamental questions such as why women so 

to school (or fail to so)� how education affects institutions 

th�t women do not control and whlc:h, ln most Instances, oppress 

'woJllen. Official approadh to women's education in the third world 

is premised on either denial or· unquestionina acceptance of 

patriarchy. Instead the problem is posed as one of "access" to 

education assumina in· the process that schools are neutral 
, ,  

institutions that make no distinction between males and females. 

Solutions therefore consist in advocatina the settina up of more· 

schools, more �rained school teach�rs. 'relevant' curricula etc., 
. . . 

without addressing the realJ.�ties of:wotnen's lives which is that 

women's p$.rticipation in activities ·o.'.utside the domestic sphere 

is profoundly a££ected by ma�rlaae, chlldbearins and childrearing 
4 

and in ways very different from men's. 

An approach to a study of women's education by unravellina 

its patriarchal content will, ln our opinion, so a long way in 

explainins why expansion ln .schoQllng .faci·llties, ln curriculum 

(to include scienti£ic knowledae and . technical skllrs) , 1n 

teachers' 
' . . 

training, cannot fully account for the persistence of 

·-· ·- - - · --· -

• 
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inequalities in education�] opportunities between men and women. 
· ·: 

,
. . 

1,,. ; i:l e dominant approach (as far as social science methodolosy ls 

.:once-rned) stresses the slgnif lc·ance of the changes in gender 

·�lations with the rise of cap!talis�. Feminist scholarship has 

1owever put paid to such claims by documentlns the subordinate 

s�atus of women ln the already industrialized nations �f Uestern 

r1ur.ope and North America; neither are critics of the . � 
capltallst 

�ystem able to explain why s•xual divisions/differences .1n 

education persist ln socialist systems insplte of the abolition 

of private ownership of t:he means of, production. Patriarchy, 
� •• I � 

tl1us has .to be identified as distinct from capitai+sm and 
' 5 

,. . SQ1net imes antaaonlst i c to it" ln order to document the process 

throug� which relations of male domination are reproduced within 

a'ducat lon. 

Followlpa. Ualby we define patriarchy as .� system1,•£ social 

structures and 

exploit women. 
. .. .. 

important here, 

· practice 

"The· 

. ·. . : . 
s1nce 

· us� 

. . 

it 

in which men dominate, oppress and 

of the ter-m social structure • 
1S 

clearly. imp.lies t"' e j ect ion both of 

bioloaical detea:-m'inlsm, artd, t·he notl.on that every individual man 

is in a dominant po�ition and ever� woman in a subordinate 
6 

position".· 
; . 

An hi stor i ea 1 account o.f women's educ a 1: l on in the 

Indian conte�t has also to cont�nd with the phenomeno� of 

c:olonlal ism. ·:Amons the characterlstlcs that Kelly an,d Altbach 

isolate as es�entlal to a colonial relationship, abd especially 
; : 

to the colonial educational process: ·,. (which we find relevant to 

our discussion), are the fol'loiw.ina:-

• 

. . . · ·- -··· · -----·----·-·-·-··· ·--·-LI 'il�iJliIIIITfillllllllll 
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(1) the colonized group is assumed to be intellectually, 
morally and physically inferior; 

(2) the coilonial educational sv .stem ia controlled by the 
dominant aroup and is detached from the culture of 
the coloni�ed and colonizer as well; 

(3) the history of the colonized.ls either denied or 
reinterpre�ed in su�h a fashion that colonial 
education constitutes a fundamental assault on the 
identity of the colonized sroup; 

(4) the substance of the colonial education is dlf£erent 
from that alven the colonizer; 

(5) a plausibl.e outcome .of the colonial situation ls 
that the colonized began to lden�ify with their 
opppressor, to assum� the superiority of his values 
and knowledse, to see themselves as weak and 
!snoran�, and finall� to depend on the colonizer, 
for a definition of the situation, �protection' and 
other resources. " 

A gendered account of the col.onial education process (which 

is what we have attempted in the pag�s that follow) demonstrates 

that the characteristic� listed above by K�lly and Altbach did 

not always have the same impact on male and female education. . ' 

Patriar'chal attitudes that fofmed the bas.is £or the education 
: ' 

policy: ln Britain were imported �nto Iridla and found expression 

in va.r�ous official/unofficial pronouncements.. More important, 

. •,; . 
tn course o£·· time, educated Indian men·.i,n thel1"' official capacity 

, 
e�dorsed and.adapted these same pronouncements while concretisins 

1 . . 1po .tc.1es relating ·to women's education. 

tl1at, as in ·the 
'• . , 

case of capitalism, 

It· follows·· �herefore, 

'patr-iarchy has 
, .  .. 

to ·· be 

differentiated from colonialism and treated •s ·a distinct 

ar1alytical catesory. .J·t also follows that 'patriarchy' ls not 
' . 

a : -· historical constant_ Chanaes In the manifestations of 

pat'r.i�rchy •. .  .• ... 
o,ver time can be studied 

8 
through changes 

: . . 
/. . ;

. 

desr.::ees and fo�ms of:patriarchy. Degrees of patriarchy . • .  
f . . ,, 

· --······ .. --- -------·· ·- - · -- - ·""··- · -- ---- -- .... -- r-1!"'�--'--'-------·-"-- ., _  , 1ti ii 
!· !U ii 

in the 

refers 

... 
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to the intensity of oppression on a specified dimension - for 

instance, the differential service conditions imposed on women 

t eacl1er.s, and the size of the wages sap between men and women 

teachers. Forms of pat·riarchy refers to the overall type of 

patt·iarchy as defined by the spec�flc relations between different 

patriarchal structures. For instance r private and public are two 

forms of patriarchy:.. "Th.ey differ on a variety of levels; 

in terms of th� relations · ·between the structures, and, 

secondly, in the institutional form of each structure . Furthet', 

they are differentiated by the main form of patriarchal strateey 

exclusionary in private patriarchy and seareaatlonist in public 
9 

patriarchy. " The expansion of women's education has brought 

women into the public sphere but not on equal terms . They are 

subordinated 
• • I 

within the public �phere through, say, the 

the " l 11. £ er 1 or' quality of the educ�tion Imparted to them, 
10 

emphasis orl a particular kind of 'socialisation' messaae 

included in the courses taught to them. The Increase ln the 

number of sl�ls attendlns sc�ools led to an increase in the 

demand for women teachers_ However 1 the opening up of teachlns 

as a profession for ·\lfomen indicated a "shi£t from an exclusionary 

stratesy to a segresationlst one since it meant a movement from 

attemptins to exclude women from paid wotk to accepting their 

presence but confinlns them to jobs which were segregated from 
11 

and sraded lower than those of men. " In summary, therefore, 

' � l .,, '). .L e access to hitherto barred public spheres 1n society may 
. . 

appear to constitute a reduction in the dearee of patriarchy, 

each such access has, simultaneously provoked a chanse ln the 

--·- · -- --- ·- ·- ---- --



iorm of patriarchy. 
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It ls import ant to introduce a caveat at this Juncture. Our 

raper deals with 'education' as conceived at the official level. . . 

T1Le deb�tes/dlscussions on various aspects 0£ education and the 

,:�cluca.tional process that took place at various levels (amons 

women's groups, members of d1£fer.ent communltles, diffes:-ent 

i:>olltical parties) do not find a place • 1.n this paper. This 

�d££iclal education• however became, as Krishna Kumar points out, 

''a prosramme to train a small •lnority of p�operty holders in t he 

att it udes and skills of colonial rulers. ---Education enabled one 

to· place oneself above the masses, lntellect�ally and morally, 

and sei oneself as a lesitlmate candidate for a share ln the 

coloni�l state's power and the privil�aes that went with lt. --

None' of the skills, crafts, art� and knowledge that the . ' . 
,. :. . 

illiterate masses possessed could im�r�ss the educated Indian, 

lncludina teachers, as belnaworth learnlns·- These ·£orms of 

culture became symbols of isnorance and decadence and, as such, 
12 

�ecame irrelevant to education." 
: ·. ' 

For convenience of analysis· the rest of the paper ls 

divided into four sections: Section I provides some idea of the 
.;. -

j • • • 

=.:c ff orts made by ·the Madras Go:vernment to give an ia;ipetus to t he 

Javelopmen� of wo�en's edhcat icn. This_' pa.rt of our d,l·scussi�n is 
' : 

1 ... .ased larsely on a survey that was undertaken in the Madras 
-� 

rr·esidency (on the recommendation of a Conference of the Gazetted 

Wumen 0££icers of th� Education Department held in Ausust 1927 on 

: .. � 't e po s i t ion o £ 

in· a 

women's ' 

report 

education) the 

published in 

results 
1 3  

1 929. 

of which were 

This sec·t ion 

.. 

,._,. r ·  . .  
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essentially hishllghts the manner In which the colonial 

government tackled the "accessibility" question - drawins sirls 

from the private to the public sphere. Apart from indicatlng the 

differential accessibility levels between boys and sirls, it also 

b�inss out the dl££erential Impact the Government's efforts had 

on the various communities wlth particular reference to the girls 

within these communities. 

Section I I  deals with two aspects: the tr.alnlns of teachers 

and the entry 0£ women into the educational field 1.n an 

administrative �apacity. The deliberations surrounding these 

i.ssues brina out clearly what in feminist term�nolosy has come 

to be termed as the £emini2ation of the teachins pro£esslo11, 

particularly at lower levels. More important this section 

concretely hishlishts what we had outlined earlier, namely, the 

fact that' the movement £rom the private to the public sphere 

really meant a movement from an exclusionary to a sesreaationist 

strategy. Uhile Section I points to the change in the form of . . . 

patriarchy from private to publl� , . . Section I I hl.shlights th� 

degree and therefore the intensity of patriarchy. 

The debates/discussions centerlna around gov·ernmen t 

involvement in promotins hisher education for wo�en and the issue 

of what should c�nstltute t�� "appropriate" content of courses 

f9r females to p�rsue, forms th& subject matter of Section I I I  

Here the question ls not merely one of colon ialism and patriarchy 

but also that of class,· wlth express emphasis belna laid on 

promo�lna a curric�lum suited to middle-class interests . 

.. 
In Section IV we brins to�ether. v�rious issues thrown up by 

our paper and also outline the future course 0£ our study on thls 

subject. 

-··
-··--·- --·----

· ... ·· ···· · · ·--·- -,i :. !i,1'., i:1 · :1 ! f. 1:i i :  iltil � · :
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I 

i'\.'.l. Overvlew . Br!t lsl1. India -·-

In 1915 a memorial on the subject of the education of sirls 

�n India was presented to the Secretary of State £or India. The 

memorial. emphasi�ed points which had long caused anxiety to the 

Government of 

instruction, 

India - the insisnif !ca11t number of air ls under 

the disparity irt this respect of the condition of 

the male and female portions of the population, and, " the 

consequent danger to the social ��ll�bei11s of the 
1. 4 

I tld iat1. 

community" ,  (emphasla added.) : 

One cannot however dlsmlss the proaress made in sil"'ls 

educ.t!.Lt ion sl-nc:e ,1882 (when the Indlan Educatlo11 Commlss Lon ea.me 
1S 

ou·t with it� Report) as negligible. The total number 0£ girls 

at school in British Indla at the tlme of the Education 

Commission W1;:t.s 1, 27 , 000 . .  ; Itl. 1915-16 it was 11, 86, 000 and i11 

.. .  ; 

., 

1917-18 it was 12, 64, 000. In 1882 asalri tbe proportion of boys to 

girls ·undet' ... instruct lon was 1: 20 . 
. ! 

In. 1917-18 lt was 1:5.3. 
. . � : . 

However, turnina to fisu�es indJcatJns gi�ls at different grades 

of education it was f ound that more than 9·/10 ths of the sirls 

under instruction were jn the primary stase while somethins less 

than 2 per cent were in :the secondary staae. As £ar a.s 

collegiate education was concerned the numb�r of alrls studyina . , 

ln Arts colleses in 1917-18 was 914. 
16 

The Calcutta University 

Commiasi.on in Jts Report had declared that the inte�mediate 

classes did not properly form a part o! colleaiate or universlty 

education. 1£ this proposition was accepted then the number of 

,, 

. - ------..... _ --
--

--
---·- -

-- --

------i 
��--·-·-- . -·  . . .. .  

i i l1rl 

,_. 
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Rirls who were doins real university work was infinitesimal. In 

c\e three colleges 'iri Calcutta the Commlssion found that there 

.. . , ... e · . .  , E ·  ,_ 

. ' 

only 543 students attempting such work. The Government o( 

· . .  ·:.ld la, however. were 'impressed·, with the success o( the two 
17 

." . ..>.::1en' s colleges in Madras. 

�adraa Presidency 

• 
It must be emphasi.zed at the outset that literacy as such 

amons the total population of the Presidency was very poor and 

this was repeatedly brought to the notice of the government (see 

graph appended to the text) . But compared to other provinces in 

Br.·itish India, the achievement of the Madras Government in the 

field of sirls' education was way ahead and was ev�n commended in 
1 8  

the Report of the Progress of Education in India, 1927-32. 

:;tat ist ics 

i11s t i tut ions. 

relating to (a) enrolment o( girls 

(b) expenditure by the Government on 

.. i.n all 

girls' 

ed.u.ca t ion, (c) the proportion of trained to untrained teachers, 

(d) the enrolment in co-educational institutions, and (e) the 

number of governme�t-run institutions, point to a clear lead by 

Madras on all counts. However, data also reveal that, inspite of 

highest enrolment, the rate of retention at the primary level was 
· ' ·  

19 
very l ow in the Mad�as Presidency. Further, the most prominent 

and disquletins feature in the development of education was the 

great disparity that existed between .boys and slrls and the rapid 

increase In this disparity during the quinquennlum 1922-1927 just 
20 

before the survey 

tr,is dlspar i ty . 

was undertaker1. 

. . . . · -· - -· ... ... - .... . . --- - ··-· · ·-··· · --. ----- - -· ·------· ·- --- --·- - --Tiliill! Ll lllilllllll 11 
-

Table 1 gives details of 
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Table 1 - • 

-----------------------------------·-------------------�----------
Disparity in Education : Sex-wise ···---------------------------------------------------------------

191 2  1917 1922 1927 ------·--------------------------------------------�--------------
Percentage of males 
;, t school 

; : f"· L"" C el"l t &Q e Of £ eml:l lea 
a·t school 

5. 1 

1. 0 

6. 5 7 .• 0 

1 . 5  1 . . 8 ,2. 5 

-- ----... ---.. ------------------..----------� _, .. ----
Dlspari. ty 4. 1 5. 0 5.2 7.0 --------.... ------------�--------------------------

Suurce : Education, G. 0.No. 57 8, March 23, 1929. 

. . ...... - - --------------..----_, -----------------------------------.. -------

The increase in disparity between 1912 and 1917 was 0. 9, between 

1917 and 1922 it was 0.2, but between · 1922 and 1.927 lt was 1. 8, 

practically double that of he two precedina • • qu1.nquenn1.ums By 
. . 

the sovernment;•s . own admis:sion the marked increase in disparity 

between 1922 and 1927 was due to a special effort which was made 

durins the period to accelerate the extens ion of elementary 

education amona boys by openins an elementary school for boys in 

each schoolless centre with a population of SOO or above. with 

�he a.id of provincial subsidy; while, for slrls, contrary to the 

policy · in the precedlns qulnquennium endlna 31st Kar.eh 1922, no 

provincial subsidies were sranted for opening new elementary 

schools. Further, by handine over the then existlna sovernment 

elementary schools for slrls in 1922 to the control of local 

bodies, no provincial ;f�nds were exp·ended on developing these 

s�hools and the expansion of elementary education was thus left 
21 

entirely to the initiative of local bodies and aided agencies. 

-- · - - . . ·--·- - ·  -
· ,, ,_ - -··-·· · ----· _ _ __ ,, ·---- -·-11 

. . 
-...,..,,...-----···-· -- · -· ·  . . . 

: ,  :. 
o; • 
' . 
i Iii 

. .,, 
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.. The dispari ty between the stases of d��elop$ent in g i r ls and 

education in the var lous aradas 0 £  education can be s een 

f r otn Tab l e  2 .  

Table 2 

Sex-wise Di�parity i n  the various grades of Educat ion 
.... -�·�--------------- --- I -

. 
I . - -.- ------------------------,----------------------

r' upi ls  in Art-; ColletJl!':i I 
I 

Women 
I 

Prt>po- l 
rtiot, t 

I 

of 111!1\ : 
to woun: 

Pupi ls !.!l s���n,ary Schools !Pupi li !! Eie�entdry 
: St.hoot� 

Girl� Propo­
rtion 
of Bl1ys 
to girl� 

: Boy·; 
I 
I 

I 
t 

Girli ?ropu 
rtion 
of Boyli 
to girli 

·----------·------- -- ' I -- ---.--------------------------.-------------------

. •u I 17 · .,- · · �-. . .. , 

• \ .  J. 1,.._ ·t · ?  ·,:- .... 
: . . (. 

71843 

7:540 134 

46 106:1 

I 164776 ' 
I 
I 
I 

I 
I 

I 
I 

I 
I 
I 
I 

l ·t01890 

1989b a:1 

16471 

8446 12: 1  

! 1714501 50120b 3:1 

I 
I 

I 
I 

l 107163b 293185- 4: 1 ' 
I ' 
t 

: 829331 199719 4:1 . � . 
... - ·-�----------- . ..-----·--·--·---·-------------------------------------
. .  , · . :  .. .  � :  :.J.1cation, G.O. No.578, 23rd Mar,h 1929. 

t (J . '1,.! o f'  p o pu l at ion 

at t ending school in each dist r i ct in the fresl dency revealed that 

. . ) ·.. :!. in aeneral, the distri ct� which �ere th• most advanced in 

boys' ed,ucat ion were al� o the most advanced ln sirls' 

educat � on, that those which were backward I n  the one were 

also backward i1"l the . other, and that, on the wl1ol e,  the 

d isparity be\ween the two types of education was sreatest 

the more advanced areas and less in the more backward ; 
• 

1n 

( i i )  that the order of advancement of the f our leadin·a diat.ricts 

was the same for boys and girl s,  but the disparl t·y between 

boys and girls'· education was sreater in the two most 
22 

advanced than in the other districts of the Presidency. 

-
-

- · ·- - - -- -- -·--- ·--
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Dispar i ty in facilities provided and therefore access to 

ducation for the two sexes showed clearly in the f iaures 

.. : rovided by the government. In Madras city,  £or instance , where 

;f isparity in elementary education was comparatively small and 

n l rls' education was well advanced , there was one elementary 

:� �hool for every 1 3 9  boys of school aae while there was only one 

el @mentary school £or every 4 � 3  a i�ls . of school ase . The 

authorities acknowledged that durlqs the quinquennium endina 

1 9 21-22 attention was concentrated on the development of boys' . . .;. 

e1iucat lon ,  which in the more advanced and receptive areas did 

t1ave a positive effect on public �pinion. Uhile the need for a 

. . l .,; 1. m 1 . a r concentration on sirls' education was considered 

n ecessary (but nev�r materialized) I t  was also realized that the 
4 

complete withdrawal 0£ government from l'espot\slbl 1 1  ty in the 

matter of elementary education for girls was not desirable and 

that the contribution of provincial �ubsidy towards the provision 

and development of elementary schools for a l rls should have 
2 3  

formed an l ntesral pa.rt of a sound.,. e.dt1:cational poli.cy. 

; . 

Again it was stressed that 1£  prost·ess was to be achieved In 

the dispersion of education no scheme £or the introduction of 

compulsory. education into any area was to be approved unless it 

provided for the introduction of compulsion for boys and airls 

· simultaneously; further it was pointed out that while compulsion 

would take a lonaer time to be really effective in the case of 

s i r· J s ii  nevertheless ,  the result of omitting them altoaether. would 

mean complete cessat ion of development , or , at 1 ¥ast a 

retardation ln the development of girls' education ln  the area 

--- - · -- - ---·- - -------- --

. " · . .. 

·, 
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1 .3  

�nto  whi ch c ompulsion f or boys alone was intr oduced . 

An examinat ion o f  the f i eures showI. na the percentas e  o f  male 

_;.nd female populat ion under instruct i on .1 n  varl. ous 

commun i t i es showed clearly the .exc ept i onal backwardness o f  H i ndu 

g i rls i n  relat i on both t o  Hindu boys and t 6  s i r l s  o f  other 

commun i t i es ,  and also the relatively sat isfact ory pos i t i on 0 £  
2 4  

Muslim g i rl$ when c ompar ed t o  Muslim boys . The percentage o f  

the male Chri st i an popu J at iori at school was nearl y doubl e the 

p e r c en·tase 0 £  the f emal e  Chr i st i an populat ion at scho o l ; i t  was 

exa.ctl y· double in the case of .Musli ms but i n  the case o f  

i t  was f our t imes as sr eat . (Table 3 )  

Table 3 

Population under lnitruction : Couunity-wi�e and Sex-wise 

H i tldus 

' [ ' { 

··--------------------------.. ------------·-----------------·------
Census Figures ,2! 19P.1 ! Figure'2 for 31�t nar(h ·1927 fr�II the 

M.!le popu­
lat ion 

l quinquennial report !.!c 1922-27 
Fe11ale . : ltile,; at FeiUle5 X of ? of 

population : school at ichool aal� fellclle 
! pupula- popula-
: tion at tion at 

'2C�ool �chool 
' -------------------------------- .--------------------------------

-:.uf o�eans including 
Jng i,;-ludians 

: . . ' · , :uiuus 

674047 087437 : 121700 

! 
·C 

72443 

18777933.' 19311477 : ·1550778 .388520 

·1404000 

147b9 

• 
C 

1436488 : 86 i'J..7 
I ' 

12834 : 34318 

54781 

6554 

1a 

a 

6 

1 1  

10 

2 

4 

2 

----------------------------------------------------------·----------------------

20870749 2 1448236 1793523 522298 

----------------...----------------------�-------------------------------

� ::.f ' i_ l:! :  Education> G.O. No.5781 23rd March 1929"' , 

- ·-·111�111 lllil��llllllll:f I 
- -- -- . -

· 
-
···- -·

----
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Table 4 illustrates the rati o of  boys to girls in each arade 

c f  -institution for the various conJ,muniti .es . 

? roportion 
instruct i on 
·l'lar eh 1 9 2  7 , . 

Table 4 

o f  Scholar• (Sex-wi • •  
in Pub l ic Ina t 1tut 1ona in 
( the aaency school• be!na 

and Commudity-wl••)  under 
the • •v•ral arad•• on 31at  
oml t t .ed ) - - - ----------------------------------------------------------

. oµimuni ty Boys Girls Proportion of boys 
to slrl s  

. . ... -· ,._ - -- -------------------------------� ------------------------
. . .· .,; 

Jnivers ity 

European ( includins 
A:ns 1 o.- I nd l ans.) 
Indian Christian 
B-:.· ahman 
N,:>n-Bra.hmans 

49 
1 1 5 0  
805 4 
4 4 7 3  

7.4 
289 

87 
130 

. Depressed classes 
Muhammadan: 

45 
4 62 

13  

• 2 
4 
2 

7 :1 
4 : 1  

9 2 : 1 
34 : 1  
22 : 1  

1 15 : 1  
6 : 1  Others 

Secondary:  

_ European (includins 
Ar1g lo- Indians) 
I t1.,i i an Chr is t i an 
Brahma11 
!\Jon-Brahman 
Deoressed classes -
Muhammadan 
Others 

Total 

Elementary : 

1 1 4 2 6  

391 1 
15192 
51775 
8 1079 

.2395 
96.56 

7'68 

1 64776  

European (includina 
Anglo- Indian) 
I ndian Christian 

865 
100533 

8087 1 
1 1 35457 

186629 
17 6609 

33537 
1 7 1 1501 

Rrahman 
Non -Br ahma11 
Dep�essed classes 
Muhammadan 
Others 
Total 

588 

3873 
7586 
2466 
5133 

252 
3 3 5  
251 

19896 

87 5 
59736 
5 5 84 9  
286159 

3 824 4 
544 4 2  

5901 
501 206 

Univers ity + Secondary + Elementary 

European (including 
Anglo- Indian) 

I ndian Christian 
Bt'ahman 
Non-Brahman 
Depressed Classes 
Muhammadans 

4 825' 
1021675 

1. 4 07 00 
1 221009 

1 89069 
8 67 27 

4 8 2 2  

67 6 1 1  
5 8 4 0, 2 

2 9144'2 
3 8 4 9 8  

547 8 1  

24 : 1  

; 1 :  1 
2 : 1  
21: 1 
1 6 : 1 

9 : 1 
29 : 1  

3 : 1  

8 : 1  

1: 1 
1 . 6 : l  

. 1 .5 : 1  
4: 1 
5 : 1  
5 : 1  
6 : 1  
3: 1 

5 : 5  
5 : 3. 5  

5 : 2  
5 :: 1  2 / 7  

5 : 1  
S : 2. 5  

Source :  Education, G. O. No. 57 8 ,  23rd March 1929. 
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In the European and Analo-l ndian communit y the t otal number 

o f  boys undergoing University education we1:.. e ·two- thirds , ;  of the 

/:. i.rls ,  but i n  the s e condary and elementa'ry s·tases the numbet" · ·of 

�>oy and girl pupils •t schools wer� approx imat ely the same . 

In the Indian Christian community the ratio o {  boys t o  sirls 

g � adually increased l n  the high er stases of educat ion but ahowed 

l ess disparit y at practically every staee than in any other 

section of the communit y .  

Among Brahman girls who were relatively more backward 

compared t o  Brahman boys than Mu�l ik  s lrls we � e  t o  Mus lim boys, 

9 7  . per cent were t o  be found in e 1  e mentary s chools. Among non-

B rahman the proportion of boys t o  gir.ls r ead i r1s l. 0  

secondary schools and universities was still lower although ·the 

education of non-Brahman girls , as a whole was much farther behind 

that of non- Brahman boys than was the case bet.ween the boys and 

sirls of any community other than the dep�essed clas ses . 

The accepted · policy in the Madras Presidency was th� 

i.ntrodu ·ct ion o £ £r:-ee  · compul sory educat ion for all non-Hua 1 lm boys 

between the ages of 6 and 1 1 ,  for Musli� boys between the ases of 

B and 1 3 .  and for all e i rl s  between the ages of 5 and 1 0 .  Certain 

exceptions had however been made· in p'r:-,ac tice , Muslim Q it'ls be ing 

excluded from all schemes for the i ntroduct i on of compulsion �  

This meant that the introduction of compulsory educat ion f or 

sirls was permi. ssJ ble but was not yet regar ded as fundamental 

either by sovernment or by any organization res ponsible for the 

development of education in the P residency. The Corporat i on of 
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. 
hadras and the Hunlclpal · counc i l s  of. Erode and Cochin were th� 

only exceptions to this as they had recoanlzed the needs of  slrl s  

as far as nori-Mue l i m  pupi l s  were concerned . But the needs o f  

girls who came forward voluntari l y  were nealected even ln areas 

where compulsion was Introduced. F�r example, the Corporation o f  

Mjdras, which had excluded Htisllms from the operation o f  the 

scheifte o f  compul socy educat i on fai led to make proper prov ision 

for ftusl im girls who came £orward in such larse numbers for 

educat i on that it wa.s. · not possible to provi de £or them in the 

then exlstin� schools in which tird� was the 
25 

. . . . 

i.nstruction . 

medium of 

• 

The exclusion 0£  sirls £rom p�actlcally all  schemes for the 

introduction o f  compul sory education ,  it was recoani zed, was one 

o f  the reasons for the areat _ lncrease in dispar ity between the 

development . of  education £or boys and girls during the 

qulnquennium . 1 92 2� 1927. It was als� real ized, the gendered 

perspective notwithstanding, that " i f  the total exclus i on of  

Muslim  girls  is continued there ls no doubt that thi s  commun ity 

wi l l  £al l rapidly behind a l l  others in the matter .of  ed�cation 

for both boys and girls, since l t  ls impossible to brlns boys o f  

uneducated parents to the same standard o f  education as boys who 

come from homes in which the women as wel l as the men are 
2 6  

educated". ( emphasis added) 

The class and sender bias of the members comprising the 

Cotiference o f  the Gazetted Uomen Officers of  the Education 

Department is clear from the fol lowing statement recorded by them 

•Jhile  del i beratlns on the f indlnas of  the survey on female 

·- - -- �-- --- ·· - ·- -,· ..... _ ·- ........... ----·--- --· · -- - - . .  
f!J•!: ;· :I 
l· :, ' 'I 
,, .; 1

· 
ill I,: � ;  

,.,. 
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education: 

" Generally speaking, secondary education is  intended £or the 

weal thier classes who can afford to pay for it and a aood 

·1lementary education free or at a low cost should be provided f or 

� i r l s  who cannot afford to pay the !ees of secondary sc.hools. On 

the other hand, there are a consi derabl e number of girls who 

��ould profit by secondary educati on but who are prevented from 

d o i ns �o by actual or relative poverty. . - ·- It i s  inevitable 1. n  

such cases , even 1 £  the parents are not actually poverty-stricken 

tha.t 

boys 

n,us t  

the money available must £irs1. be spept • 
1n 

who ar-e to be. wage earners and that in many 
:.', 

do without secondary education " . 

• 

----. - -ill�III DlllffiDll�lllll 

(emphasis 

'. ,.  

' . 

equ i pp i ng the 

cases the e il"ls ' 

2 7  

added) 
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: · 
. 

j 

The· subtle manner · 'in which c.ol.onial (aende,;- &d) perspectives. 

,:, n. l. S  amply 

i e�6nstrai •d in the '. martner in which i t  was araued that in keeping 

\,,' i 'th · the tr:-end elsewhere in . the wo.rld (mean.i,na laraely E.nsland) 

. .
.. 

" i t  
· ., I. . ; ' . ··. . . ·w·:t· l l  . ': .1:):a. . necessary iii. the first., place to rep.lace all men 

· .  

t:�·a;:el}·:eF� :· :  .. ·o'f'. '. : . th.e : .lower · cl.asses . by. women and subsequently to 
: ;

· r . 

combin� these cl.asses with similar classes in schools for g-irls 
28 

art·d" ·
1thus· ·.'.t'o · :  '·;.ii1st itut e ·mixed primary c las.s es ". . .  Pr esto·n in. her 

2.rt i cle on ·�chool-t���hina in 1 9th·. century _New B�sland has 

examined the way ln which state school o££lclala actively 

promoted the feminlzatlon of teachine by wrltins extensively 

about women ' s  "aptness" to teach because of certain "natural" 
29 

feminine qualities . 

i ,: t  Madras: 

S i milar vi ews were echoed by the officials 

"So far ln the Madras Presidency it has been customary to 

staff all schools for boys with men teachers from the first c lass 

upward . In all countries it has been £ound that women are more 

efficient than men as teachers of very youns children and there 

1 s  no doubt that · this is true of I ndian women also. Ideally 

chi ldren of both sexes should be tausht tosether below the age of 

nine in schools staffed entirely by women teachers and inspected 

b y  women officers who have received· special trainins in methods 
90 

o f  educatlns young children". 

··- ---··- ·-· -· · · · ·- . .  ·--···- -- -·--· ·----- -· - -
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A dif f erent d i mens i o n  was add ed by Mayhew t o  this aspect o !  

: . h e  f eml n .izat i on of t eaehins when he arsued that: " I t  has been 

:1hown that t.he abs enc e of wouien t eachers for the lower classes o f  

. . 
·1 ncreases the financial burden 0 £  mass schools 

3 1  
: ·::ducat ion" _ This is not t o  deny that very genuine cultural 

problems exist ed which needed solutions <>£ a part icular kind . 

But the issue of patriarchy (manif est ed here in the f eminization 

r> f t he t eachins profession s pecially at t he lower level ) and t he 

issue 0£ lack 0£ airl ' s schools/ women � eachers t o  cater t o  slrl 

�rt: 11dents belongins to part icular communities need t o  be 

s �sregated in the analysis of gender discrimination in education. 

Amor.a.a men t eachers , on 3 1st March 1927 , 

approximat ely 1. 3000 of t he hiaher elementary grad e and 26000 of 

the lower, that is , in the proport ion of 1 : 2. Amons women , t he 

corres pondi ns f igures were 4 000 and 2 000, the proportion heing 

the revers e that f or men. This was cons idered ' sat isfactory' by 

the authorit ies . The provision f or t raining Chris t ian women 

teachers was f airly adequat e .  In cont rast the s upply of Hl ndu 

P.nd Muhammadan women t eachers were srossly inadequat e.  H lndu and 

Mus lim women , unlike Chris t ians , it was recorded , were 

accustomed t o  study only in local day schools, if these were not 

available t hey did not come f orward f or education , nor did ' they 

t ravel far t o  seek f or training,  and unless f aci lities for. 

trainins exist ed within easy r�ach of their homes they did not 
3 2  

take up t eachina. 

The location of Miss ion Trai ning Schools , as 1. n the ' case o f  

Mission Secondary Schools, usually prevented the ·at tendance of 

-- - - �-lllltlilltl•lllll 11 
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. . d , ; ;  . l':t u women at t he� •s day s cho lars .  This phenomenon was 

' 1  .. 
t d J ·" i ustra · e by t he numb�r of H indu and Cht" istian t eachers in 

. r aining s chools as on 3 1s t  March 1 927 . In Kiss ion T�ainina 

. ; � hools t here were 860 Christ ian �t udents and 1 7  H indus, while in . ' . • 
:he Government Traln lna Schools t he ri�mbers were 407 and 457 

t· es pect i vel y .. The . MuslJ m st udent s, of whom t�ere w�re 80, were 

�nt ir�ly confined t o  soveinm•nt schools. Mission aaenc f es were 

unable to · prov ide for Hlrtdu and Mu•li m women, and there were � ew, 
. . . 

i f  any, non�miss ion aided asencles who we,;e l!kely ' t o assist· in 

' ·  h ' :,. . ·: (,: ' . d evelopmer1t o £ trainlns inst itut ions�  It was clear t o  the 

aut horit ies t hat if t he nu�b�r of  t rained H indu and Muslim . . . 

t eachers were t o  be increased, the necessary trai n ins schools had 

,. u·• I. . 

,. 3 3  

be maintained by ao•ernment . Uhlle data reveal ed that the 

• . t • t t1 .t s  · r 1 c  s in which t he public had been prepared t o  accept co-

educat ion were the ones which had seen t he most advance in sirls' 

ed ucat ion , t he Conference of Uomen Officers in their dis cussioti 

on the poss ibilit y and disirablli ty of developing co- educat J on ln 

t he Madras Presidency resolved t hat pupils below the ase of eight 

" s hould be  t auaht t osether by women t eachers" ; as regards pupils 

above t his age they r&ached t he £ollowl ng conclusion : - ''that co­

educat ion was not objected to by the backward classes or by the 

�ducat ionally advanced but t here was a strons f eelJ ng agal nst lt 

1 n  t he middle classes and t hat , as it was amonast this class 

t hat most rap id proaress could be made at present 
1 

co-educat io� 

011 any considerable scale could not be introduced ef fect i vel y 
3 4  

11ow" • (emphasis added) . 

.. . . . ·- -- ·-

-
·
-
- - . 

·-· ·· ---···-----··-- ·-- . 
-�- - - -- -- -- ·.  . . 
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lt was seen that t he progress of element ary educat ion ! or 

girls did not vary directly wit h t he provision made for train ins 

women t eachers;  but from t he fact t hat , of t he t en dis tri cts 1n 

wh i ch t here were no elementary training classes for sir ls in t he 

vernacul ar of t he locality ,  eisht were t o  be found in t he 

t hirt een mos, backward dist r icts , it was clear t hat the progress 

in the provision of good supply of t rained women t eachers was one 

of the fact ors which contr olled t he development of elemen tary 
3 5  

educat ion for girls. 

Uhil e it was felt that aood progress coul d be made if 
.· . . . 

. s uit able men t each�rs wer � appointed ,  . l� seneral,  however, i t  w�s 
, • •  ·�· • • • • • • 

·
, • • • • • • • ' l • • • 

• f . . 

as s erted t hat t he appoint ment �£ .� s t a f f  0 £  women t eachers in a 

gir ls ' school was essential if t he durat ion of t he school life of 

g irl pupils was t o  be l ensthened sufficient ly t o  make certain 

t hat t he pupils would be permanently lit erate on leaving s chools. 

The plea always siven by loca.1 bodies when pressed "£ 0 1  .. addit ional 

girls ' schools or more t eachers q r  bet t er pay for women t eachers 

was absence of f inance. But an examination of t he then existing 

dis t r ibut ion of money,  however, po� nted t o  t he conclusion t hat , 

i f  a more systemat i c  proc,d�re were adopted for t he provision of 
. . . . 

educat ional facilities for . bot h boys and girls in t he area under 

the control of each local board,  much more adequate and equi t able 

pr ovision could be made for pupils of bo th sexes £or t he same 

amount expended. Another. disabilit y wit h reaard t o  girls ' 

• 
. element ary education was t he smaller contribution made by · aided 

3 6  

asencies in t he spread of educat ion for girls . 

·-· ·· . . ..... -- ----· · --· .... .. · ·- ·- - - .. . 
- -- ·-TKIII"!ll'Tll!U:l"T'TT"1
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In  the case of  hiaher educat ion there exi sted a dearth of  

, 0men s c i ence teachers and m�di cal women . and ,  whereas , ther-e 

. · r• e £ i ve c:o l l es es for women in  the Pres ldency and two In 

r avancore , of  whi ch three were on the Uest Coast , the only f irst 

: ad e  colleaes for women in which sc ience courses were 2rovlded 

.j � r e  those i n  Madras city. " It was generally aareed that only 

comparat ively wealthy a i rls could af ford to take their uni versity  

courses in  Madras and that the poorer s tudents of  the Uest Coast 

\.,, ·1 ·i J .:.  c., no alternat ive but to take H i stor y ,  Enel ish or Phi. losophy 

s i.nce these were the only courses provided on the Uest Coast . 
3 7  

( emphas i s  added) . 

The Director of  Publ i c  ln$truct lon ln� hi� letter to the 

Sf� cretary to Government ,  Educat ional Departm;-ent ,  l'Iadras , recorded 

that the I nsp�ctresses of  Girl s '  School• , ba� brousht to his  

n.ot i ce t he demand for . a l arger provis ion of  s. econdary educat ion 
; . 

sirls ln 
3 8  

inst itut ions under ent l rely unsectar lan 

1nanag em en t . '. :/ ,-; Admirable thouah the mlssi.Qn schools were from 

m, ... � t , . .. ' �:1 point!i :of  view ,  there seemed no room for . doubt , that hish 

caste H indu ; parents he•i tated to send their  girls to these 

schools artd there was consequently need for : lncreas lne the number 

o f  aovernment secondary s chools for s l rl s �  The Director also 

not ed the need for shi ft ins the Presldehcy Tralnlns School £or 

M i s tresses from Esmore to Ta:-iplicane ( the Brahman dominated 

r e� l dent lal suburb)  so that there was an increase in the number · 

o f  c:aste women 'takin.a up the teaching profession. " I t  i s  an 

e s t abl ished fac t ( ? )  that we must look to  the class of w i dows for 

?ur chief supply o f  cas te women teachers , and , that , unless the 

.. -
-
.. .. ... ·- -

·- - - .. __ ,.,_ .. , _ _  . . .. . - - . . - - - - --
-- --- - _ . . ., .. ,_, _ _ - · - -;11 ' 
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.�1upply can be s t eadily increased li,ttle proa1-- ess can be made with 

t he hisher educat ion of cas t e  girls , s ince t he onl y  al t ernative, 

the employment of Indian Chris·t i an women is - -repugnant t o  popular 
39 

f eeling» . .  (emphasis added) • 

�omen in t he Educat ional f iel d I n  an Adminis t rat i ve capacity 

Uomen's ent ry into t he educational prof es � ion as t eachers , 

p r i ncipals, lnspectres s es etc and t he s ervi ce rules t hat governed 

t hem was /is anot her as pect t hat cl early revealed t he exis t ence of 

two s ets of norms . On t he one hand t he new social and political 

commitment to equalit y of educat ional opportunities � o  women d i d  

not by t he s ame t oken lead t o  ques t ion i .ns old bel iefs ass erting 

the rightness of inequality and the rlshtness 0 £  a dls tlnct !on 

between men and women in t heir capacities and proper roles . The 

d�liberat ions s urroundina t he s ubj ect of t he reorganization of 

women ' s  educational s ervice i l lus t�ate amons ot her t hings, how 

assumpt ions about women ' s nature s et up s t umblins blocks f or t he 

advancement of women in t he educational prof ess i on .  

In 1917 when t he Governmerit · � £  India add�es s � d local 

governments on t he s ub j ect of . the re��sanisat i on of educat ional 

s ervices based on t he .  re.commendat ions of ·the Public Services 

Commiss ion , t hey made lt clear t hat t he Commiss ion ' s  
4 0  

recommendat ions f or women would not be t aken up a ·lons with men . 

I t  was onl y a f t er proposals in res pect of men's educational 

service had been s ubmit t ed t o  t he Secretary of Stat e t hat the 

government of India t ook up t he quest ion of t he reorganisation of 

t he women's educat ional s ervice f or whi ch they s ol icited the 
4 1  

views of t h� provincial governments on various points . 

- - . -- ·
- - - - --- -- - --- -- ---- -------· - - --- - -. - -- ---- - · - -·111�lii illililitllll:11111 i I -
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A 
. 

loaded •emo�andum prepared by the ActJns Director of 

Public 
' . 

Instru�tion, Madras, on the subject of women. enaaa�d in 

the educatlo�al. services brinas out subtly not only what Altback 

and Kelly refer to as "the educa tional manifestations o! 

colonialism" but also, more slanlficantly � gendered approach to 

what was otherwise supposed to f�rther the cause of women in the 
4 2  

educational professlon. The memorandum beains with the 

unqualified premise, that, notwlthstandlna, the stride� that had 

�>een made in the advancement of female educ:at ion, yet, the large 

majority of the people of I ndia were opposed to female �ducatlon, 

while, an extremely small minority were in favour of advanced 

female �ducation ; that, the social customs of Ind la obstructed 

a.ny . proposals f or an advan ·ce in the hisher. branches of 

lnstruction amona women which factpr was so essential to produce 

locally efficient teachers and - suitable female inspecti ng 
43 

staff . 

The fact that male members in the educational prof•ssl on • 
1 n  

England were uniformly paid more than women was taken as 

s u f ficient justification for paylna Indian women teachers less 

than their male counterparts. 

DP I pointed out, 

Glvins details of wages ihe acting 

a )  that the pay of an Inspector in Madras was Rs. 500-1000 while 

that of an Inspectress was Rs. 400- 600 . 

�") ) that , in India, Madras stood first J n  the actual number of 

voman enaased in inspectina work, but, Kadras had an absolute �s 

-;Jell as a relatively larger n1.1.mber of low-paid appointments 

. ... .. · · - --·- · ·-

------
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( R s . 2 0 9  or l es s  per mensem) than any oih�r province in India. 

c )  Turnins t o  s alaries in secondary and tralning schools· in I ndia 

i t  was observed tha� Madras had 32 appoint ments . reachlns to 

Rs . 1 0 0  per �onth or over, Bengal 2 3 , Bombay 22 and the other 

pr ovinces and Nat ive states even less. Madras thus appeared t o  be 

f ar ahead 0£ the other parts 0 £  lndl� in the number o f  hleher 

paid appointments in e econ'dary and s pecial education. 

d) A perusal o f  the s t atement sho�ins the s a l aries then being 

paid to women t eachers � n  element ary schools in I ndia indicat ed 

that in Bombay the maximum pay �as Rs . 7 0 ,  in Madr�s 65, and in 

B engal Rs. 50 p . m . , while the maj orit y . had pay about Rs. 1 0  to 
4 4  

Rs . 12 per mensem. 

' 

I n  England, the 'natural maternal .' instinct argument led t o  

the f eminizat ion o f  the t eachins profes s ion wh ich was s pecially 
45 

marked in elementary ·. educat i o n . This in turn  led t o  the 

el ement ary teacher beins consi. dered of a lower social . s t at us than 

the teacher .1 n ' say , a secondary s choo l , and , this f actor 

l eg i t imised the payment of  a ] owe�" s alary t o  the elementary 

s chool t eacher. But the rel ative dispari ty in pay of elementary 

school women t eacher in England and in I ndia was s o  great that 

the act ing DP I was constrained to note that t he quest ion of the 

appoint ment of European t rained teachers t o  element ary schools in 
' 

I ndia was , f or f inancial reas ons , outs ide the ranse of pract ical 
4 6  

p o l it ics. " Even if we could persuade them t o  come, we shoul d be 

<loins our country wo!Q#n an in j ue t i�e  if we brought them out to 

this count ry on a· salary less than that which woul d permit them 

• 
---- - -- - -- -· -·-- -- -- --- --

- - - ·111111:11111111111 I I 
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,· 

to live as aentlewomen , and thls cou�try (that is, India) cannot 
'47 

afford Rs. 3SO  per mensem £or its .elementary school teach�rs" . 

The assumptions and presumptions i-eaardins I ndian social 

customs and the modes of life amohs the dlffei-ent commun�ties led 

to definitive statements justify-in& payment of difft!rent ealar. les 

t o  women members of di f £ ea:-en t communi t i ea ; howeve1" , all women 

teachers , irrespecti ve of the community to whi ch they belonaed, 
4 8  

were paid less th•n men doine similar work. The D P I  observed 

thus: '" I t  is· desirable that· no women teachet' receive a sal ary 

less than ·211 � 1 2  per mensem, but so . lona as Indian thouaht 

conti nues ( ? ) · unchansed with reeard to the relative positions in 

the social life of men and women-, ·  and, so long as questions of 

economy remain of pr ime importance, just so Iona will i t  be 

impossible to raise the minimum pay of a woman in this country 

above that of a man who does -i�ilar work , even . thoush such 

cour-se wer.e considered - a doubt£1:1l · assumption - desirabl e on a 

survey of the relative needs of the normal lif� of men and of 
49 

wont'en" It was assumed that the mode of life of an Eurasian . , 

demanded a higher waae than that · required by the Hindu, but, it 

was arsued that it: was not possible to fix the salaries 0 £  

teache�s in elementary schools at a fisure that would attract the 

Ar1elo- Indlan : "such a salary .wou l d  suffice for the employment . .  of 

several Hindu women teachers if  euch were only available". 
50 

( empha�is added) 

For- the establishment of the Que�n ftary's Collese the Madras 

aovet'nment requested the Government of I ttdia to sanction two 

. .  . . · - - -- -- - ·- · · · · · · · · - -- ·  , ,,.._ - - ·-- ·  - ·  ---·--·- . .. .  ·----- - - ---

•• 
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51 
I ndi�n Educat ional Serv i c e  Lady P r ofessors. Of the two ladies , 

'"":' 

the s enior was to be the Principal, and the s alar ies r •commended 
. .  ' ! 

were 5 00-2 5 - 7 5 0  and 4 00-2 0- 5 00,  w! thout exchange compensation 

a. l l owance. 

i:>aid to 

The l ower rate ( 4 00-2 0- 5 00) was the usu�l amount 
52 

Indian Educational Service .ins pectresses. The 

Government of India in i ts· recommendation pointed out that whil e .. 
the payment of nil exchanse c ompeus�t!on �l l owance was ln 

ac.: cordanc e with the Government of India's reorsanisation 

f.>ropos al ,  the c l assif icatJ on of the two recrui ts under Indici.n 

Educ ational Service would create a piquant s ituation. I llC 1 us i. Oti 

i n  the s ervice cou l d  not be ac companied by a deprivatio� of a 

c ,.> . 1cess ion that was admissible to all other ntembers of the 

Set:v .i. c e .  To set over the problem the course s useested by the 

Government of India was to place the lad i es rec r ui ·ted outside the 

t_�ular cadres so as to make them ine l  1 i.gible for the exchanse 
53  

compensation a l l owance .  It was onl y  af ter the c ollege was 

p l aced on a permanent f ooting that the pos ts were inc l uded in the 

.Service .  And yet, while Jnclus lon in the s erv1 ce standardized 

women ' s  s ervices it did not sive them equal remuneration v.1s- a·-

vls  their male counterparts (emphas i s  added) . 

The Pub l i c  Serv i ces Comm.les ion had recommended , t hat, :8-S • 
1 t"l. 

the case of the s ervice f or men ,  there woul d be a women's 

educational s ervice to comprise class I ,  c l ass I I  and special 

appointments , · and also a s ubot'dinate s ervice .  Cl ass I was to 

• c ompr 1se,  on the col l egiate side, Principal s  of al l Arts 

C o l l eses , Principal. a 0£ P � of es s ional col l eges (exceptins Law and 

Medicine) , Professors of all first srade Arts and Profes sional 

.... . . . . -- ·- . .  - · ·  .. . _ _ __ _ _  .. . . . ... .  -·-··- -· - ·- - - -- -- · --· · · -·- ---- llliU1lih�Jalllllill -
-- ·- - · · -· - -- . . - - · · ·· -- . . . .  - ·- -· ·- · . . - -··-
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c'ol leaes, and the Headmaster of tht! Central It !g;l1 School, Mercara. 

'�; ;:1 the administrative side, Inspectors of Schools., and the then 

existing appointments of Deputy Dir ector and Personal Assistant .. 

to the Director of Publ ic Instruction were to be included. Class 

I I -- was to include on the col leaiate s ide all lecturers, 

Assi.stant Professors and Assistant lecturer� in  all  Arts and 

Teachers • Col leges, an .d on the administrative a i de, Assistant 
S 4  

I nspectors and other officers of equivalent rank. For a l l  the 

posts, so far as pay was concerned, the proposals submitted by 

the DP I, Madras, was lo�er th�n those recommended by the 

Government of India ; ln fact the DP I fel t that the Government o f  

I ndia' s proposals were mo�e than what was n ecessary to secure 
SS  

suitable recru its in  the South of India. ( emphasis added) -

Table i alves a comparative statement 0£ the scale 0£ pay 

recommended for male members of Class I and that suaaested by the 
. t 

Government of · Ind ia for women. 

Tables 6 and 7 a j ve rates of salary for class I and I I  women - -
recru its lndlcat lna the then exi st iria scale of pay and those 

recommended by the various bodies, central and local _ 

The l esser scal es of  pay recommended for women was souaht to 

be araued away simply by statl ns that "as it is the practice 

ever-ywhere to pay women with similar qual i !icatlons at lower 

rat es than men, the Governor-General 

(discriminatory) rates of pay as suitable". 

Counci l  
56 

accepts the 

ftuch was made o f  

t he "cl imate of the plains" beina . "more tryins to a woman's 

constitution than to a man's and hence the Governo�-G eneral in 

... - . . - . --
· -

--

------
- --- . 

' . 

-· 
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• 

recommended that women o f f i cers were t o  be g i ven more 
5 7  

generous t e�ms as far as l eave f aci l i t i es were concerned . 

�sa i n ,  l t  was stated that s i nce "women inspect i n8 o f f i cers i n  the 

Presi dency are put t o  much i nconven i ence and have t o  i ncur a l so 

0 eavy expense when on t our for  want o f  pr oper con�eyances and 

pr oper l y  furn i shed rest houses at t he pl aces they v isi t '' , they 

wer e t o  be ·compensated t o  s ome extent by the grant o !  a hisher-
5 8  

�at � o f  tr avel l ins a l l owance than .was then adm i ssl b l � -

· i, - m =n ·�-.... •,.J r-

• 
The di scus s i ons on the cond i t i ons f o r  payment 9 (  pens i on t o  

was ano ther t errain where the enme,hing o f  co lonial  and 

g end�r . perspect ives was c l ea r ly discern i b l e. As ear l y  as . . ; 
1 908, 

i.11 a l et t er f orwarded t o  the Gov�rnmen·� o f  I nd i a ,  tha DP I ,  • 

! . .. • 

�eques ted modi f i cat i on o f  the pens i on rules as appl i cab l e  
. 5 9  . 

, • 
t o  I ndian women . The argument ran something l ike thf s : , 

'·• 

"Und er· art icle 3 5 8 (a )  o f  tt1e C i v i l  Serv· i c e  Re�ul at i ons · ( 4 th 

edi t i on� . an o f f i cer ' s  s�rvice does not I n  the case o f  super .1or 

s ervice qual i fy f o r  pens. i on t i l l  he has compl eted t�enty years o f  

age . I ndian women, espec i a l ly in t his P r esi dency, a.r e, by· · . their 

nature and cl i mat i c  i n f luence , f i t t ed t o  commence serv i ce . , 

<:}ua l i f  y j ng for  super ior  pens i on much ear l i er t han at the aae 

f i xed i n  the resulat l ons . Moreover undec article  1 1 4  o f  th e 

Madras Educat i onal Rul es,  nat l ve women teachers become el igble to 

be trained for ·teaching wo rk · at the ase o f  1 4 ,  s o  that 1 they are • 

in a pos i t .i. n  t o  enter government service when 1 5  o r  1. 6 years o l d ;  

but they ace un f i t  !.!, � rul e  f or e f f i c i ent wot·k a f ter t heir  5 0 t h  

year . . . - I n  these c i r cumstances I request you t o  be so sood as 

t o  obta i n  the sanct ion .o f the Government o f  I nd· i a  t o  the 

• 

--- - -- -- -- -- -·-·--· . · · - . .  .. . . . . .  ··-· . - · - -· . .  · ··- . . .  ··-·· · · 

··- 11111111111•11•11 
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f o l lowins additions beina made to article 358 (a) referred to 

above: 

"but in the case of non-European women t eachers in Madras, 

s e�vice quall f ylna for pension on the superior •cale commences 

a. f t er an officer has compl et ed sixteen ye-.r.s o f.  aee" ( emphas is 
6 0  

I n  her ev idence before  the Public Service  Commission 

Mrs . Drysdal e ,  Chi e f  Inspectress o f  s irle' schools , echoed similar 

-r 1 ews . 

a f t er 

She stated that Inspectresses shoul d receive a pension 

twenty .years ' service as that was qu i t e  lons enouah £or 
6 1  

woman to work in Ind i a .  The Government o f  India also proposed 

that women were to be permltt ed to retire after 2 0  yea.'t-s ser-vice 

on proportionate pension reckoned ln the usual ·way subj ect to a 

maximum o f  Ra. 4 0 0 0  but. that they shou l d  not be  all owed any 

increase beyond the maximum o f  Rs. 5000  then permiss ible after 2 5  

years ' s ervi.c e ,  ·since nservice beyond that peri.od 1. s  not 
6 2  

encouraged in the case o f  women" ( emphas is added ) . 

-·---- .. . ... . . .. . .  . 

to be 

:, 
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Table' 5 

RecoMendation of Differential Pay Scale5 for Men and Noun Teachers 
_,., _________ ,___ --·------ _ _,_, ____ , __ , _______ , __ _ 

Service for •en 

5cale recoaended by 
the Governaent of 
�;adras 

Class I 

Scale finally recauended 

by India to the Secretary 
of State tor Nen'5 Service 

Service for woa,n 

Sc�le suggested 
by the Govt 
of India 

.... _____ , _________ , ______ , ____________ ,__ ___ _ 

a) Rs.400-50-1,250 per Rs.SSl-�1,550 Rs.-400-25-.850 per aensem 
men-sea. Selection grade Selection upto 15 per cent 
upto 15 per cent o( the 1,500-50-1,750. 
cadre R�.1 ,300-50-1,600 
per sensem. 

Ji Special coapen�atory To be allowed to all offi­
r1l lowance o( one-third of, cets with European qu,ili­
the pay to Europeans and fications irrespective of 
: o  Indians recruited in pl-tce of recruitaent. 
t(Lrope iubj ect to a Al lovance of Rs. 150 to. . . 
maxi11U1 or Ri.2,000 per Principals' �nd 'on, allowance 
mensem. of Rs .250 to a selecttd 

Principal 

Selectian grade upto 
20 percent �f thi 
cadre Rs.900-50-1 1 100 

--------·-------------------·------------------·---
Source: Hoa@ Departaent <Educationi G.O. No. 1349-Sv, 1st Nove•ber 1919 (Press ) .  

• 

' 

____ _... ____ ,. _ __ __ _ __ _ __ ,, ,
_

, , _ __ , _ 
.. .  

--- - ---W ii;III• l:tli1 ,! I  
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Table 6 

Salary Scales for Class I Women Neabers as recouended by Various ,Bodies 

�· -W ----------------------------------------------------....:-�------·--_:__ ____________________ _ . . .. 
Rates of pay al lowed to 
th� lady members of the 
Indian Educat ional Service 

1 

Rates recouend@d · Rates proposed· ·  
bv the Public .bv the Gover"Pia@nt I � ,, 

Services Qf India 
Cot91flission 

2 3 

Rates �ugge·sted 
by the Director 
fJI P.1tblic Ins-. . 

truction:Hadras 
4 

R.cttes suggested 
by Homi <Edu­
cation) Madras 

-···-----------------------------------------------------:-�-�--------------------------------
. ' .  . .. 

. ' 

One Principal (400-20-500-
ES· ·- 750) plus local allowa-
ace Rs.200. 

First five years-
400-20-500 

Ordinary grade-
400-25-800 

400-20-500-25- -Saae as tn column 
750 with a duty :·(3) plus a locdl 

r,:e Prof e5sor (400-20-500-
�-750 ) .  

ine Professor (400) 

D 1i� In�pector (500-20-600) 
Jnt+ Inspector (4S0-10-500) 
,,n� Iuspector (400-10-450) 

Ghe Superintendent, 

Thereafter-
500-25-bOO 
(No reference to 
the payl1lent of 
any allowance to 
the Principal or 
other officer. 

r-,:_mii1rE! Training School (350-10-450) 

Selection arade .. 
rot ··20 per . �ent' 
of the nuruber of 
oosts - 9C-0-10-1100 I 

{No reference to 
the payment of any 
al lowance to the 
Princival or Qther 
�r . . ' o, 1cer . ,  

: ·, 

allownace ·-af allowance of 
.�s . 150 for any Rs. 150 to the 
officer who has Principaf of the 
been for five College only 
year� on the 
aaxinu& ,1nd an 
allo�ance to the 
Principal ol a 
College .and to 

· '  the Senior . Ini-
ptfctress (aount 

not stat·edi .  
.• . 

"A----------- ------------· ------------------------------.--------------. ---�-----. --. . .  -
Source: Home Departttent (fducation) G.O. No.1349-50� 1!at Noveaber 191� (�r�s�i. · 

- · ·-·- ·  -- . - · ·· · · ·- ·- - - ·-· 

; 
. , 

-·- -
�· .. - --· -· - . . .  · ·--···· .. - · - . .  - -- ·  ... ·-· . 
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Table 7 

Salary Scales for Clais II Woatft Meebers as recoeended by various Bodies ----------.------------·------�·-----------------------·---------·----------------
fl,; r�commended by the 
r ·tL � i c Servicei 
Cii'.:: Jti ss ion 

The scale which the 
Governaent of India 

As reco•ended by the 
DirectGr of Public 

proposed to recomaend Instruction 

Ai proposed by the Hoae 
Department 

-·· ---------------------------------·--------------·--·------------------
t<5. 

2l ,'·· 10�400 

,' 

Rs. 
200-500 

(detail� to be fixed 
by ,the local Govern­
aent) 

The . Director of Publi l  Instruction Sea.le suggested bf the 
did not advocat� the foraation ol Goverff•ent �f India 
a definite class 11 service. together with a 1elec-
For the oosts which could tion grade for 20 per 

. I 

bt considered as e4uivalent lo thou cet af the offit1rs 
which India conte1plated placing in with an ultiul� aaxi-
class 111 he · proposed rates of au• of Rs.750. Further 
�alary varying fro1 Rs. 125 to Rs .250 details were to b1 worked 
exclusive of allowance to heads of out. 
secondary and training 5Chools. ··- ------------------------------.. ------------......------�.... ___________ _,_,__ - -.---

�;t:iurci: Hoae Departaent {Edu(at ion) G.O. No. 1349-50, tst. Nove1ber 1919 <Press ) .  
. . 

• 

" 

. ! 
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I I I  

The bealnninas of  hiaher e�ucation for women : 
initiatives 

Government 

The 
63 

women" 

�desirability for a separat� non-sectarian college for 
...... 

formed · the basis for the. setting : up · of  th e first 

government coll•ae · for women. r� · the deliberations su��oundins 

this proposal ,.we ��&hl isp.t the manJ:,lt� . i�. which th'7 missionaries 

ol:> jecte.d to anv form of � sovern��ni interve�tion in the field . ,. . ' 
. •

. . .  . {\ . . . : 
o f  

,;. i.: ·,.:i . 
education. 

' :  
."The government :th�!J.,, had to srapple, at one level, 

. ···, 
with et.. · _,:d.om�nan'.t · body with a .. powe·r. f ul backins in·· England ; at 

�1' . . . ' . . 
" . , , .  . . 

. � .. 
ano.:ther.i . leve,l .· i t  ha�d . �() adapt ' its policies to the dominant 

t· : . 
. . . .. .  · . . . 

viewpoint. amo.ns :th.e .  qplonized. 

!"' :: �t .'.the budget meetings of 191 1 and 1 9 1 2, Rao Bahadur T S 

Balakrishna Ayyar : �rged upon Government the desirability of  
: .... . . 

' . . 

esta.blishins a colles.e solely .. intended for women in the 
6 4  

Presidency. The then existing institutions for collegiate 

instruction of non-European women were the Sarah Tucker Collese, 

Palamcottah, and the United Free Church Mission 

Royapuram, both · o f  which were of  thP. second grade , 

College , 

the latter 
. 

being unaf filiated to the University. As on 3 1 st March 1912,  the 

former institution had eight pupils on its rolls and the latter 

seven . Uith the exception o f  only one, all the students belonged 

to the Indian Christian comm�nity. Besides there were 30 women 

students reading in the Arts colleses for men. 19 of them were 

in the institutions in Madras, the rest in the mufassal colleges. 

It was not known from what communities these students were drawn. · 

But, accordins to the DP I ,  not many would have been · drawn f rom 

- - · . . . _ __ _ ___ _ _______ ---- ·--,i11.11i111aa-11-1:1111'T'1T"'""'1 ---- --- - .. _ _ _  .. 

.. 

j 

'· 
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65 
the Hindu c:ommuni ty. 

\ 

The intention of the Government to open a separate college 

for women brought forth protests from the Missionary Educational 

Council of South India whose spokes0erson, Sir Andrew Fraser, 

Chairman of the Interdenominational Committee on Education in the 

Mission Field, ln his lett er to Lord Pentland, Governor of 

Madras, made it clear in no unc�rtain te�ms, that, "it is bet ter 
.• 

to have the arrangements for .wome�' s colleges made by prJ vate 
6 6  

agency". He apprised the Governpr aboqt the decision arrived 

at the Uorld Missionary Conference tQ est-blish a Christ i an Arts 
• J • � 

College · at Madras with a special trainina department. Fraser 

also hinted that Miss McDougall, a recosnlzed and trained teacher 
67 

from London, would be its first Principal. 

Hiss McDougall ant Hiss B. Roberts ( an , ther trained teacher 

1 3  and recorded their impressions of the work that was being 
68 

done for the education of women and sirls in India. In the 

context 0£ the Madras Government's proposal to start a college, 

and Fraser's letter indicating the Chrlstian· Hlssion's plan 0£ 

starting a colleae with McDougall as Principal, the conclusions 

that McDougall and Roberts had been ninevitably led" by their 
6 9  

acquaintance with Indian University women, are worth quotins: 

"The college" ,  l. • e • .  a college for women, "should be on 

a distinctly and avowedly Christian basis _ There are 

many reasons for this, but two in especial seem to me 

very cogent in India. 
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I n  the first place, parerits of . all creeds will more 

willinsly entrust their daughters to Christian car� 

than to any other . Some anxiety is felt about possible 

chanse in religion, but these are outweighed by the 

confidence that the girl will be in sood moral 

atmosphere, that her health will be carefully guarded 

that she will be treated with sympathetic kindness and 

above all that ah� wiil b •  protected . fr�m moral danser. 

In the second place work in secular educatiori wlll 

never att�act to I ndian women of the type most needed . . . 
. . ' ' . · ... 

' . 

for the rt�w collese - A university wome� bred at one �f 

the colleses has a number o f  

interesting �nd l�crative careers open t,o her at home 

in 6omparison
.
with which India with Its tryins · climate, 

: . . . � . . . . ·. . . .  : 

its distan�e £rom home, its scanty �a, and . . limited 
. , . .. 

. .. poss l bi 1 i t·i'es o f  advance offers no attraction . O f  

course th�rj are exceptions but in our .experi.ence . of 

I ndian 
. . ;: · . .  

schdbls and colleaes, it is only a senst - · of 
. ' 

vocation �h�t' brings out from Enaland , women of the 
� . 

best type � intellectual, moral and social to take up ' 

the very tryins work o f  a ·teacher in India" . .... . 

Lord Pentlari�·� in his reply to Fraser was hiahly crlti�al of 

the stand taken by the M.issionat'y Council and particular:-ly ·of·· 

McDouaall' s obie�vations. Uhile acknowledging that the Madras 

Presidency owed perhaps more to Christian effort in e�uc;:ation 

than any other part o (  I ndia , he neverthe�ess, pointed out that 

there was in . South ' I ndia.,·· a strona orthodox caste Hindu opinion , 

--··· --·- --- - - ---
-
1111111111-IMIIII I I 
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whi ch ,  according t o  L o r d  Pentland , "growingly sensitive of the 

influence of  chrlstianity ln public education, is peculiarly 
70 

distrust£ul 0£ its influence up �n Hindu women and girls••. This 

was seen as a real obstacle to the progress o f  education amons 

I ndian women . 

At one level the prov!$ion of  college education , by 

government (ostensibly Qn secular lines) was expected to lead to 

a progressive increase in the number of Hindu women students. At 

another level the Govern$ent�� �xplici�ly fealized that college 

education would provide "the opportunities desired by the 

increasing number 0£ hiaher caste and wealthy I ndian youns women 
. : ' : r 

who under no necessity or desire to seek University distinction 

but wishiag to continue their education for its own. sake are not 
,, 

willing or not allowed to do so under definitely christlan 
7 1  

influence". 

Missionary protest to any proposal from Government to set up 

educational institutions was not new, specially to the Madras 
7 2  

government. Uhen J n  the year 1910, the Government o f  Madras, 

in pursuance of  the Government of  I ndia policy to establish 

aovernment high schools in each district, proposed to convert teri 

board and five private high schools . in certain districts into 

government model schools , the Missionary Council on · aided 

education in Madras approached the Government of  I ndia wlth a 
"'· 

strong protest against the scheme as likely to hamper the 

progress o f  aided education in that Presidency. 
7 3  ' 

sovernment thereupon save up the orialnal idea . 

. .  . ..... _ . - --- ·- . . . · - -· · · · -- - ·· -- ·  - · · · ·  .... 

• 

The local 
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Again, a simil ar protest was made in 1913, t-his time i. n  

resp�ct of the wordins of �lause (iii) o f  paragraph 11 of the 

Resolution of February 1913, which laid d.own that the "expansion 

education) .should be secured by means of board (of • pr1.mat'y 

schc:>ols exe�pt where this is financiall y  .impossible when aided 
. .  , . . . 

schools under recoanlzed manaQ6ment sho�ld � be encouraged". ( 7 4 )  . . ·. . . . .  �� . . . 

Th e MlsslonarJ.es immediately feared that the open l ns of board 

schools would be ha�mful to the progress of aided education and 

prayed that i.n the contemplated expansion of primary education 
. . 

the wo�k �£ aided �odies would be tully recosniz�d and suggested 
7 5. 

ce�tain safeguards to this end. The Madras Government's 

re•ction ' to
.
this mem�ri�i �as quite scathing as revealed . .  J. n  th e 

0£ ' 
7 6  

some of which are worth
. 

no·tinss 
. ; .. 

t' eprodu·c ins: · 
.. . f 

.. . . .  
. i.• . 

a )  
. . . . . .. . • ... . . .  

" The · memor-ial is on� of a series 0£  documents. r . K 
The 

missionaries of South India seem to  have a · sort of . . ; . .  

political 
; 

orsa.nizat ion_ . (wi.th a.gents at home) whose . . . 
object. is to push the case o f  missiona·ry schools .  They 

are not bound by educational principles and · would, for 

• . •  example, · ' rather have the country .overrun 
.. . .
.. with 

, · ih��ficient mlssiona�¾ schooli ihan with good government 

s chools. 

b) ' Their · · · (mlsslona�y) attitude is to the . effect that -they 

. ; .. have vested �ishts in · Indian �d�cation. They talk of 
; 

the ' ri ghts of aided education. ' T�ei · also assume that 

the G6vern�ent · of I�dia ls forever b�urid by som�what 

unsound· statements of · their· predecesso.rs (example, the 

. r · · I . 

" ·- ·- ·-- -·- -··-- ------ -· 
-·--utiBliliilllllll I I 

-
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:· ·· . .. . . ·. ·.; : : . . 

1a·s2 Report) . 

. . 
c)  : ·1'hey are now att�mpt_�na to set a definite declaration of .. 

. · ' : pol.lcy that will tie the hands of Government and what 

they propose is practically that their societies shall 

have the monopoly of extension - they should extend 
·' 

where they pl t:tase, whi 1 � ��Yi��n�t.t\t �hould not make any· 

· : extension . . wi thout .,. qpnsu l t ina . t�em_. . . . .. .  .• .  . 

• 

d) The argument that missionaries have fostered edu�ation 
.. � t 

for many years has no .. yei.sht . . :- It .is i:iot qµi te correct : 
. . . . . . . 

they have and do only. u�e ".ed'1c.a_t ion" ; ,as , a means to 
. . 

' . ,. 
their own end , whlcJt·;: · hq��ye1' ,��r .. th.Y it .  mar seem, is not . . . . 

7 7 " i/: 

the end desired by the, �e_9ple of .India". 
' • •  

Despite the protest the Government of Madras decided to go 

ahead with i ts plans to open a college for wom�n on the f o l iowlns 

linee, namely;  
.. :.. ..·., 

( i) ;. ·tha t the Pres idendy Tt'ainlns . .$.�l"l.(?.o 1 for l"Iistr ess es, Ha<;tras, 
• .  . . 

ii) 

would be . d·eV'el6ped· ·  · , l�to . an instit�:tion . pro�id ini for 

colleaiate lnst�uctiort for sir l s ;  
' . '· . ·. ·> ·. . . . 

that a�ranae-ertis would be m•d e for openlha ther ein a junior 
·. 

intermediate class firs� and
1

a senior lnt�rm�di�te �lass the 
,: 

I •.I! 

fol l owins year ; 
I • ' :  �· . 

i l l )  that two women teachere with first class qualifications, 
7 8  

recrui t ed i n  Enaland would b e  provlded £or the purpose. 

Uith reference to the above decision of Government, the 
79 

office of the DPI came up with the following proposals : 
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• 
a )  The Director suasested the openins o f  a women � s  college for 

one year oh a temp6rary basis with a view to avoid th� delay 

which would b e  occasioned by r ecruitment o f  lady professors 
• \ . 

in England and also with a view to test the extent o f  the 

demand that existed for a purely _ secular college for women . 
. 

b )  As regards subjects for instruction , the Director sussested 

that only aroup . I I I ' o f  the intermediat e course would be 

taught initially . Under University Resulatlon 1 7 9 , students 

for . the intermediat e  �xamination had to undergo the fol lowins 

cours es o f  study : 
. . 

Enalish lanauaae and literature I 

I I  Composition in 011e o f  ;the vernaculars , or · trans��tiori · · · into 
; ' . .  ·, 

English fro� : �ne o f  the classical and . • .  . 

named in ReaufJt ion 'l. 7 6 � 
. . : .. � 

I I I  One of the fol lowing optional subJ•�t� : 

i )' Mathematics, Physics and Cl1emistr,y 

ii ) Natural Scienc e , . Phys.lic·s and Chtlll·i,J t ry 

iii ) _  Apy. three of. th� fol l owlhg sub j ects : · 
. ·- ; . . • ' ' 

( a ) . _Ancient Hi'3tory 

Modern History 

Logic 

A �lassical lansuaae 

·
. ·:� _ · . 

.·� .:i' 

. ·, 1. :·: . . 

·�··. 

. . ,. �
· 

. '
· 

. . 

. . 

foreign 

·t •• \ ,. 

. . ... . 
,. · ·. \. : . , · .. ,

:

, 

. :< J ·�- · ... :
· . .  

·: . ', . 

. ·
: : ,  · ·,. 

. , ,.: ' 

' ,I 

; 

languages 
\ . . . 
;. . 

:' ,  · .  
: ··

�.! . . 

·,. 

., · . . " . 
\ '. : I I ,. 

.., . ,  

b) 

c) 

d) 

e) A 
··, . 

s econd clas�ical . l•rigua�e or one. ot  the f��eign or Indian ·'.-� : . . . 

vernacula� lanauages ment i�'n,·d in Reaulat ion l.7 6 . -
•• ; I . .

. . 
. . .  ��i.\·: . ·. 

• 
• •  J : � • -· 

. ,: i 
. .  ' . . .. . DP I ' s  sussestlon that st�dents -of , �h� 

. . .
. , . . .  

. . ; 
. . 

· women ' s  college 
. 

,,. . , r .  , , 
• : L ;

· 
• • 

would ta�e up aroup (ii l )  of  i�em I I I  ( in addition , o f  course, to 

the compulsory items I and I I )  was approved � Any attempt to take 

_____ _ _________ .. __ __ ___ ·-u11MlllllllflAIIIMI I 

, ; 

, 
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. .,._ · . .' : . 

sciende · subJ ect� . . ,t •.. e • .  � ,. : .. .  s-ro.ups ( i .) and ( i i )  ' . . . (l 
of 

cons idered . impracti cab l e  owina to the, .absence 0 £  

i t em I I I  was 
· 8 0  

laboratories . 
'• r • •  

·, ; 

Earlier \ the :  Hon � b l e  Mr . S � v�swaml Ayyar ,  in his d emi-o f ( l cial o f  

2 9 th. · July 1 9 1 3., had obs erved that "it W'ould b e  d esirabl e  at the 

oµtse� . not to. make aq.y provision f or the scientific groups as 

they would Invo lve much. . e�pendlture . .!.!'.!. the way o f  laboratories, 

equipment, etc . "  which immediately f ound f avour with the 
8 1. 

authoi-ities . I t  was also f elt that 'the colleae  f or women would 
. } : 

attract many 
l •. · ' 

. �. . . ; . 

pref er 

. . . . .  
• I : • 

• 
• • • • • 

women students sine� �uch studen:t·� . "will r-ather 

sroup ( 'l )  or aroup ( i i )  which will probably be tn'ore ·dif fw:ul·t, f:or 

them" (all emph�a i·s add ed ) . Uithin two year:s the Sec:.� �,t ary o f  

State allowed the Coll eae to b e  plac ed on 4 permanent · f ootinQ . 
" . 

In· 1 9 1 7  with H er Maj esty the Queen ' s  p&r•Lss lo:n th• name o f : ,  the 
8 2  

Co 1 1  eae was chana ed to � Queen ·Mary'• s · Co 1 1  eae £.or ·Uom•n .. ' · 

. :·. L  . _:, I . .  , .
. . . . . . 

At the Conf erenc e o f  Uomen Of £ l c ers the development o f  Queen . . .  . . . . 

Mary' s  Colleae \11.&S one 0 £  the sub j ects 
8 3 -

discussed . The 
. 1 . 

suaaestions made w�th reaard to the expansion o f  Queen Mary ' s  

colleae 
' . 

�·.. ·. 
w er e  that provisions wet• to be made £ or a wider cho i c: e  

' . 

of Intermediate subjects , the devel opment of sci ence courses 
. . -
above the I ntermediat e and the pt"ovls i on 0 £  honours · courses 1n 

some subj ects .. 
• ·: : : 

. 
: .. • 

. 
: ' • ,  .. t . i • • 

Geoar-aphy and · m·1.aslc had · s ince been included among 

the courses 
84  

process of  �eina e�ected�  

Intermediate wh:i.le  the scienc e block 

·. . . q :  
' 

. ,, . �· � .  ' . 

.. , 

was the 
. � . 

I t  was �t'aed tha't it �as : o£te·n 'd' l f ficult £or- women to, set 

admission to the Honours ' cours e in the Presidency Coll ea,e and 

that a certain number. o f  students who w e r e  capable o f  doina 
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Honours' work �h9se • pass course at Qu!en · Marys' 
•, 

collese J. n 

prefererice to attertdiris a men's col lese. - I t  was therefore urged , 
J • 

� 
• . ' . 

that, "lt was n6� good £or . �he status of  women's colleses and f or . . . 
8 5 

the standard .o'f work in, them to ha.ve .no Honours ' courses" .· 

. . ; : . 
Further it �as ·observed that both in Bnelish and in History, the 

: ,  . 

sta f f at Que
.
en Mary.�.s �ol�ese were quali£led to conduct Honours' 

courses and that
.

the institution of  th�s �  courses at an 
86 

date was possible and stronsly recommended . 

early 
• 

In ,addition to. Queen Mary' s· college, .there were in existence 

at the bealnnin& 0£  the thirties £our. Arts �olleses under private 
87 

' ,  

manaaement. Tl1e strenath 0 ( 1 , thes-·e .  colleges as on 31st March 

192 6  were as follo·ws : ­

First Grade . ' . 

1 .  · Queen Mary's Collese ; ! ,  

' 

,1, • . 

Strength 

1 7 3  

2 .  Madras Christ 
. 
.i.an Coll�ae £ or _1Jome .n 1 2 9  

Second Grade .. ( ' ;_ ' I 
• • � j • 

4 .  Teppakulam Holy Cross Col l ese , Trichy 7 
. \ . 

5. Sarah Tucker College, Palamcottah 1 6· 
� :_ .,. _._ .,. _ . 

Total 3 9 0  -------
iesidee � there were also 1 2 · women students studyins In men ' s  

• 

col leses · due to the'· f·a·ct that none o f  the women's coll eses 
88  

provided instruction f or the Honou�s · course . 

Perspectives on 'suitable' curricula for girls 

· I n  1 9 13 the Government o f  India Resolution on Educational 

Policy considered the immediate problem ln the education of  slrls 

- - -··-·-- .... - -·· . -·-· --·,ra1 ll!flillllM 11 
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' 
8 9  

! 

as one 0£ social development. Uhi le hes i t at ing to  lay down 

sener.al l ines o f  pol i cy which �ou l d  hamper· l ocal governments and 

, 

administrations ( b ecause " the existing ·eus toms and ideas opposed 

to th,e . educat.ion 0 £  a l r l s  w i l l  requir-e dif ferent hand l ing in 

dif ferent parts o f  India" )  the Government o f  India, nevertheless, 

commended the followins principles for general consideration : 

(emphasis added) . 

a) ''The education of girls should be practical with 

reference to the posi tion whic� they will fill in social 

life; 

b )  I t  should not seek to imitate the education suitable for 

boys nor should·· it be dominated by · e,xamlna t ions ; ' 

c )  Special attention should be paid to hygiene and the 

surroundings o f  school life; 

d) The services of women should be more £reely enlisted for 

inst�uction and inspection; and· 

e) Continuity in inspection and control shoul be specially 
90 

aimed at". 

There had been a arowins demand £or alternative courses for 

girls and an expression o f  pub l ic opinion with reference to this 
. . 

point was made at the first "All- I ndia Uomen ' s  Conference on 

Educational Reform" held in Poona in January 1927 which passed a 

resolution that "alternative courses should be establ.ished to 

suit the needs 6£ gir ls who do not intend to take up college 
91  

education .. . The idea was not a new one and attempts had been 

made to develop alternative courses in the then existing high 

··- - - -
i-:-:--¼. l�r-!:�,illPll""'ll.l""'""iE ......... · t-.J·-;I --- · -- - ·- - ·- - · 
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. 92  
s chools for a i rls . These however had met with li t tl. e  response. 

Such . at t empts had been made in m i s s i on board i ng schools , in the 

Pt'es idency , but , accot'd i ng t o  the authori t i es ,  paren t s  had not 

been c onvinced t hat the value of a c ourse (wh i c h  d i d  not lead to 

the acquirement of a recosn i s ed cert i fcate)  j us t ified the heavy 

expend i t ure entai l ed i n  tll.e form o f  school and boat-di 11g f e et-.i . 

The exact i mpli cat i on of the term 'alternat i ve c ours es ' was 

never eluc idated. In general i t  appeared t o  c onvey the des l r.e £or 

a more general c ourse of study than was pos s i ble under the then 
,. 

ex i s t ing Secondary School Leavins Cert i fi cate s cheme (th i s  

lntroduced spec i ali s at i on a t  a c �•para t ively early s t age) , and 
. .  

f o r  the inclusi on of bet ter. and fuller c ours es i n  ·s ubj ect s  . . . s uch 

as drawing and aus i c , pract i cal hyg i ene and domes t i c  s c i ence on 

the 1 i nes o £ the courses !.!l these s ubject s  wh i eh wer· e i nc 1 ud ed 1n 

. ·,·. 

the curri cGlum £! pract i cally all s econdary s chools for girls 
:: :� 

1 n  

E11e,land , i� add it i on t o  the s ubj �ct s  ord inari ly included i n  the 
· ' . 

curri culum of secondary s chool- for 
93 

Ind i an girls (emphas i s  

added ) .  

In their Res olut i on on Female Educat i on 1 n  1 9 1 9 , the 

Government of India alluded t o  the publi c cri t i c i sm of the 

cu('rfcula l1 i therto fo·llowed , firstly ,  on the ground that the 

courses d i d  not all ow s uffi c i ent var i et y ,  and , s ec ondly, that 

they were not properly adopt ed for the spec i al use of sirls . As 

regards c urri culum the product i on of spec i al t ext books sui t able 

£ or a i rls in the h i gher· classes 0£ priul'ary s chools was deemed a 

' 
mat t er for c onsiderat i on .  Further , i t  was pointed out �hat '' there 

i s  a srowins feeling asainst  the exclus i on of reli gious t eaching 

· · · · · ·· - · · ·- - ·· ·· ·-- · ·- -- - - -- ·- -
----·111�11111111 �1.111111 

.•. 

.. 

. ' 



- ,  

and obs ervanc�s from 
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' . 

. school lif e ,  and · the· feeling i s  more 
., , .. 

acc eo.tuat ed ln · th-e. cas.e., of e;irls than · in .. that· o f  b,oys . . .  The 
;· 

Gove�nmertt o l  Iria ia · a�e of opinion that i� �odld
.
not be advisable 

. . . : . 

. � . . � . . .. : 

t o  la·y '-down :: .,rt.y uni form �ystem t o  be £ol
0
l owed i n  all localities 

in respect of religious teachins either for boy� or for girls but 

they feel that in the .case of girls � rather sreater dearee of 

el asti-c.it.y can � s�.ven t o  the curriculum in this respect and 

loc al  :bodies should do what they r easonably can to meet genu.1ne 
• 9 4 

local sentiment in the matter" (emphasis added) . 

The character o f  the secondary edu;C.�tion to be imparted to 

. ; . . 
sirl� .b�ouaht forth very diyeraent views. 

. .•·· . 
Broadly there were two 

main schools o f  thought . ·  The one school wanted girls to be 

brousht up on lines as similar as possible to those laid down for 

boys,.and prepare them £or a . un iver-sity _ career . The other opinion 

wanted airls to be prepared primarily , for home life and held that 

women were to be educ�t�d in all that concerned enlightened ' ' 

; ' 

mother ins, 

infancy, 

. ' 

a sood standa�d of m�ternal physique, better care of 

appropriate feeding , · c=ar:-e and management of children, 

effective attention to children ' s  dl$eases and senerally to the i r  

physical condition, sood sanitary environment and other matters 
9 S  

o f . domestic concern . 

• 
The C,a l cutta Universit y Commission dealt with this subject 

at some lensth, and , amons other thlnss , suss�st ed t hat "in 

future schools · should be· so orsanize.d as to meet , on the one 

hand, ;the needs of the ma jority who will spend their l ives in the 

zenana and whose education will ce��e at an early age , and , on 

the other hand ., those of the small but important minority who 

. - . . . . . · · - .. . . . .  - -· .. ····- - ·- - -··- . .. . . - - · . . .. - -·····-- - - - - lJ-tlii,,,.,..,.'�llr'WIT:l._......1_l: ;;;·J-:I -- -- -- - -- · - -· · - - · · 
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will take to professional serv i ce or play a part in the 
9 6  

progressive section of Indian society. The sovernment accepted 

fully the two principles underlying t he proposals of  the 
, : · .  . . ,; . 

. .. ; 

• • comm1.ss.s.on, namely, the modification of the curriculum in . order 

to suit the needs of girls and women of dlff�rent . classes, and 
. . : .  . . . . ' ; �· ' . 

secondly the utilization of the advice of ladies in 
97 

added) ·� 

formulatins a 
' . 

suitable system of instruction" (emphasis 
. : . .. . ... 

. � 

, · .. Thie' , Conference o'f tJomen O·f flc:ers; in l'ladr-as expr essed the 

- ·. p�ed , .. £qr.·· the· ,.total r evision of ;  the Se· condary Scho·ol' Leavins 
. , . . . , 

C ertificate c:ours• · ·and also laid down t·hat : -. . . . . . . .  . . . . . .  

a)  no distinction ·was to be ' made b etween the courses £or 
.. . , • · ·  . .  ' . 

.. boys and slrls in so f ar· as· the '- compulsory subjects wer-e 

concerned ; 
,. 

,·: .,, 

b )  lt �as . decid'ed that the compuls or'y s ubj ects shoul d 

. include 'V'ernacu lar·,. :Engl i:Sh, ;  mathematics, hist ory and 

.. ·.citiz enship aeosraphy and seneral sc i' ence; . 

:c) the : ; · possibil.lty of  including a sood cour-se o f  ' hyaiene 
, 

' ,, , . 
and, domest ic scienc·e amona ' , compul·�' ory subject s  -was 

. course · as f a·r ail compu'lsorv subjects 

. . high 
. '. 

. ·:. . 

school 

were concerned 

would be , the same !or bojs a� �ell �s · £or girls this 

subject· · could not· be included amons .. the compulsory 
9 8  

sub jects. 

·. I t  was agreed that · ·there was no need for the development 

alternative cour.s::es for vomen at. the university stage, and , 

the number o f  students who wished f o r  courses 

. . f : . 

. , ., .. ·-·· .. - ............. _ .. .. ............ _____ -

.. 

·---u11111
1
11w111111 

beyond the 

' . 

o f  

that 

hish 
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school stase but· who were not provided for would be few, i f  any . 
. ' 

I t  was thought that there were some girls who wished to �tudy 

further than the SSLC but who would not wish to fol low a ful l 
, 

university c6�rse, and it was decided that these students could 

he provided for in the then exl�tins Government Col lese £or Uomen 

( later nam�d Queen Mary's Col lege). J t  was not considered 

necessary fo lnstitut� any spe�ial courses for them since it was 

agreed that courses in some of  the subjects then included in the 

Intermediate course would be provided at Queen Hary ' s  col leae for 

the benefit o� ordinary students and. that, with these, su f ficie�t 
·. 9 9  

facilities would be af forded to these special students. 

Th� deliberations of  a resol ution moved in the Legis lative 

Council (rec:ommendina the .setting up of a committee of  o f ficials 
. ' 

. 
and non-o f ficials for the purpose of  revising the curricula of  

studies and £or devising suitable methodj to be fol lowed for the 

improvem'ent and greater di f fusion of education amons girls in the 

Presidency) is a tel lins commentary on the (gendered) ideology of  
, 1 00  

the times. K. R . V � Rao , m6ver of  the resolution, wanted an 

enquiry irttb a l l  matters touching the education o f  airls and 

women in a l l  its aspects, domestic, intel lectual, moral, 

artistic, physical and religious. "Uomen in India are not 

supposed to compete with men in ap'pointments · and the education 

which Qirls have to be given from the beginning wil l  have to be 

such as would be of  use to them in after life, i.n order to make 

them 
. 

�ood housewives and useful , members of  society" ,  he 
101. 

concluded. 
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An androcentric appr oach ·�· o 
. ... . curricula framins vas thus . . one 

part of the story : the primacy of this approach, however, led to 

( a )  very minimal facilities belna afforded to girl students ln 

general as compared to those provi�ed for boys ; (b) very few 

options for diversification as far as · hisher education was 
. .  , . 

concer-ned ; and (c) a definite class-biased �aenda for srowth. 
·102 

Shades of ,the "bioloaical deterministn araument to cur·rlcula 

fr �ming twas apparent in the reasonina put f6rth by Mayhew to 

institute a ' ll glit,·er;' . course. for girls . 

''tJhat sives· cause ·for alarm in the pr·esent situation . . 
: 1S 

not the close resemblance of the air-ls '  · curriculum to 

that 0£ ' ;  boys nor the absence of special vocational 

train'ina which must be premature . until general . education 
. . . . 

has been fairly established, but the eice�sl.ve physical . . . . 

strain imposed on s l r ls by requiring of them the same 

;number of subjects and : the same standard in . those 
' . 

' .. 
. subj�ct� as is required .for boys. This is particularly 

disastrous under. 
J ' 

. ' . . . :· 

the ,· .climatic and · physiological 

conditions that obtain in India·... . . .  It J .s certain, for 

lnstanc e,  that the compulsory courses ln English and 

Mathematics could, without domestic or riat ional lass, be 
·· 1 0 3  

made far lighter for eirls� · • 

The exact manner 111 which the col onl zer' s perspectives on 

education for women got incorporated into the curriculum desisned 

for the colonized ls yet to be explored concretely and in depth. 

I t  would not be out of place, however , to refer to studies that 

outline the manner in which women's edu�ation was perceived 

. - - ----· - - ·  ·-- ·····-· · · ·· - ·- --
·--u 1�11 ll:lil1W1111111 I I 

... 



• 

•• 

4 9  

n ineteenth century Ensland, which found its echo in the 

d e l iberations on educational policy for wo�en in · India wh ich we 

hav·� outlined above . 

. ; . 

Sara Delamont' s study of ih� nineteenth century women in 

Ensland brings out very. succintly fhe cultural and pbys ical world 
104 . . .  

that def ined women' s existenc� during that period . 
' . 

Accord ins 

to Delamont� throushout the ninete�nth century the debate about 

the proper �ducation and l if.e-work for �omen was conducted alons 

class lines. Here three ; strata �er� dlstinsuished: the upper 

c l ass (which in Britain meant the old aristocracy and landed 

sentry _ plu� the richest famlll·es thrown up by the Industrial 

revolution ; and in America the lons established wealthy 

families) ; the newly-emers ins mlddle classes, made up 0 £  

professional and managerial workers rather than owners of land 

and cap ital ; and the mass of the workers ( including the skilled 

art isans and the unskilled labourers which in the USA meant the 

new immigrants) . Th e role ' and status of women was quite 

different in the three spher es·, and controversies over educat ion 
105 

and work were based on very diffe�ent premises. 

� Double-conformity' is th e term used by Delamont to def ine 

the educatiqn for middle �rid upper class girls and women who had 

to adhere to two sets of rigid standards ; ''those of ladylike 
' .. 

b'ehaviour at all times and those of the do�inant male cultural 

and education system. '' Delamont "has dJ.vided . the campaigners of 

\Jomen' s education into two sroups. - t�e uncomprom isins - "who 

were determined that women should do what men did, warts and all" 

. . .. . .  · - ·  . .  . -· . - - - - - -- - -
�-r lll ........ ,� ilrr-....tl ....... ;ll ......... �l -, l -,i 

----- . - ·-- -- - ·- - - - . - -· . 
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- and the s�paratists - "who 
1 0 6  

favoured modified courses for 

women" . 

•• I The uncompromisins group argued that • sp.cial curr J cula for 

siils would· have no r�cognized standard or status , would allow 

employers to discriminate and to support the cl�im that women 

were . mentally ln·ferioi:- to men. Uhile not fully suppoi:-tlns the 

tr•dltional curriculum, this aroup however pointed out that new 
. .. . ·:'? f. 

SU;bject's woti'ld onl y  succeed as worthwhile when elite men took up 
. ., . 

such cou.rs es. The separatists , on t�e o�her hand, wanted courses 
: ' ' . " . 

£or . women which were "partlcular-ly su�ted to · their future as 

·, . 
nurses �nd mothers . .  They were certainly .  genuin� J.n 

their. 1:>e·.l iefs ' but p l ayed into th.e hands 'o f .  men who did not want 

women to. ha��: a�y education at all � 

educate w·omen in separate courses, slve them 

examin�tlbns ' and generally to coafin� them to a 
107 

· shetto. " 

=: , ,. 

.separate 

cul tU'r·al 

In retrospect, Delamont points· out, that the pioneers who 

held out for equal educational .standards and curric ula were 

correct t·o do so since a ' spE!c ial women's course' would have l e<l 

to women beins confined forever in an intellectual and spiritual 

purdah. 
• 

''They recosnized a simple truth - that separate never · 
1 0 8  

means equal - which has escaped m�ny subsequen� commentators . ff  

• 

Another very important aspect stressed by Delamont is the 

total reversal of the relations between sex and curriculum 

content in the workins class ver�us the middle and upper �lasses. 
:.: - :  

. 
:. , 

''I n  the middle of the nineteenth ceritury the content of workins-

··· - ···-- . - - -- · - - ·- ----·------ ---·-·· - -----nlllllllil:Uli!.1•111:1-11----··--- - - - - - - . . . . · - -·· · ·- · . ······- · - · -· - ·· · · 

• 

.. 
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• 

class education in both Britian and America was hardly 

dif ferentiated by sex while the education of th� upper, and . the 

emerging middl e classes was highly s ex-specl f l c, with distinct 

curricula for boys and girls. By about 19 20, hQwever � a complete 

chanae had occurred, with the working . classes rece lvins sex­

specific instruction whil� the middle and upper classes were 
1 09 

o f fered a curriculum relatively ubdif ferentiated by sex. " 

The deliberatJ ons in India at the o f ficial level (which 1S 

what we have covered in this p•per) on 'suitabl e '  curricul a £or 

g i r l s  broadly corresponds to the argqments put forth by 

the Delamont's two groups, namely, the uncompromising and 

separatists . But, as Delamont lays down , these were eli�ist 

so lutions to the dilemmas of  the times. Neither pattern was o f  • 
any immediate use to wo�king class women. A detailed examination 

o f  the contents 6£ what passed £or women's education from a class 

standpoint is as important and needs to be tackled simultaneousl y 
. .  . .. 

with a study unravelling the androcentrl city 0£ the issue .  

Besides, �arious · actors in this unfol ding dra�a need to be 

examined, particularly, the various womens eroups (autonomous and 

those belonalns to particular political parties) who made up the 

' women's movement ' th�n -

· ··- · -- · · ·  · ·· - -- -J · ··· ·- - -- - ------- -- - - ·-· · · ···-- -- - - ·· ·- -- · ·-- ·- · ---�1 1i1u1;1• .. .  : 1 
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• I V  . . 

To recapitulate .the main burden of our arsument thus far: -

a) the impetus for t�e development of th• formal ed�catlon of 
' 

I 

, -.slrls ,had mo. r.e  to do with the notion of impartlns "a far 

grea�: .er - i i,ilpul_se. to the ec:jucational. anc,1 . moral tohe 
I ' • ' 

of· the 
1 10 

;people , in general and of men's edu�atiori iri particular" 

than iQ.- , .. any " equal rights 1 i her.al t"eform'ist ' 

equali ty, , of .educational oppo�tunities for girls; 

espousal o f  

'b) of·floial data �ocument the disparity in the education of 

sir ls· . .  · : at 

increaslna 

�ducational 

v•rious levels with the desree of d!spa.rlty 
. ·, 

.. 
�s one went up t-he educational ladder. 

· � bac::kwardnesa' · was ·: al$o s e en to be .sre�tet"' In 
, . . . 

the case of
. 

the' more· ·  oi--·thodox coinm�pl,t i 5s . .  Th� . depress ins 
. . 

(numeric al) d�velopment 1 of f�mal &, ·edµcatlon was sought to be 
. . ,, ' : 

explained as facts ind icatins 

, . 

"an indifference to the 
�- - 1 

education of the ir: Qirls , on ,  the·· part of t he bulk . of - .�,the . . . 
,I 

.- community · ·  mu�h' sr�ater �hah - waa \� .u�sested by th� mere 
I 

.... . . ' . . '·. 
percentage of girls 'In schools, : s:mal l as that 1 S ., because it · 

,, 
'. . �- : 

·' . 
. , . : 

is a f·a
.
ir infereh�·e -..- tha.t of al,l· the. sirls born in the 

' 

Presidency - i n  any year only about 20 � ·()00 wi l·l rece1.ve e.ven 
! . 

an · el�ment�ry education as asainst · as many· �s 15 , 000 ten • 
. j• ·,'!I 

years ago ... The cause of· t=his indifference· !!E_ f..ar .!.!.. they 
. .
. 

lie in the mental and soc i al ch.aracter.isticse- (of . . the people 

are well known".  ( emphasis :added ). :  
111 i ·· . ' I  / ,  

. ' 

• 

c) Throughout the period under study women had be�n encouraged 

to attend schools only to face a curriculum that had been 

designed to perpetuate a culture of femininity ari.d 

.. 

.. 

• 
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motherhood. A restricted curriculum and a low level of 

academic-achievement expectation from girls (consequent upon 

a role sociall zatit>n that · edlphasized for women the 

fulfilment of her · natural ' destiny as wife and mot her) had 

severe implications, most important being total exclusion of 

women from areas and careers traditionally. de£ined as male 

domains. 

d) The limited discussion surrounding the establishment of 

Queen Mary's College and the courses envisaged for the women 

students of the college document, • .amons other. things, "the . . .
. 

. 

in£er!ot- quality" of the education imparted to women ... The 

lar-ser lmpli.ca.t.ion of this ph'enomenon needs to be spel� �µt. 
', 

Even sranting the advantages 0£ an lntet-ventionist prosramme 

and a pos�tive discrimination ap�roach on behalf of girls 

and women to break what Nava refers to as the · causal cycle 
1 1 2  

so long as schools/colleges impart 

dlfterent ,messaaes to thei� male and female st .udents, 
. . . ' 

development of female education could result o�ly J. n  

numerical expansion over a period of t lme. Limited 

accessibility to hJ she� educ�t lon and within this the 

limited choice o f . cours es 0£ l nstruct lon could not but lead 

t o  .a phenomenon that has been widely documented ln  feminist 
. ,  . ,; 

, . , 
, . _r , . . 

literature as that "women tend to work in women's work" . 
• 

e) The seriice conditions envi�ased £Qr women teachers and 

administrators and the pay scales fixed for them, document 

on the sQrface the implicit recognition of a structural 

position of subordination and economic dependency on the 

part of . women. Underlying most of the so-called prosressive 

. 
--
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.
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.. 
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l esislations was the need t6 keep intact relations of 

dominat i on and subordinat ion between the sexes , which wou l d  

otherwise have suffered disruption, had women sained 

equality in the real sense of the term . 

f) . The usual £ ea.tures of a colonial relationship in the £ leld 

of education in aeneral , manifested itself in various ways . 

But in the field of women's education it worked i t s  .way 

through the reproduction in the colony of some of the 

partriarchal relations of the colonizer_ Colonial 

super i o·t'. i ty f or examp le,  f ound express i on in the as sumed 

inabil ity of the Indian wo�en to work beyond� t�e age of 50.  

The prob l em · ,of, ,. the expans lon Qf women ' s  educat i on was 
. . 

.. ; 
compo1:1nded by a wh,ol,e host ol; ;. other,; ·issues� each of whi�h . . . . ·

, , .. 
' 

needs 
.. . : ; : ·  .'• . 

,. 

to be ·explored furtl;ler to get · a pieture 0 £  the -complexity 0 £  the 

sub j ect : -
.,
. 

i ... ·. 

( i )  In the 

•; 

p � ace the '  repeated , ·emphasis ·  .... on the moral •• 
" ... education· ,  o f  . . femal es depi ct·ed ·���des of the evansel; :i cal  . . 

educat i'on o f  

the emp l oym�n:t 

Banks 

British 
. , ·: r 

has: sh·own 
1 1 3  · .  . . . 

women. 
' ' . ' 

:·• , 

' 
. •'\ .,. r ' 

.,bpportu'n i t l es of 
.; I • . 

t o  hav e . ' 

t,Jhen the 
.. . , . 

women was 

i ' 

charac:t er ized, the 

need to • 1ncrease 
' .:' ;  .. 

st ressed , then it 

was on ly'  .. th(!t f ;i. eld of nurslns and teaching that found a 
. ' 

mention. 
: :'( ., .. , 

( ii )  An ln-d·epth educat i onal 
• ·. t 

opportunities that was provided . and avail �d , � (  ls essential 
. j . :' 

,. 

in t h e ·  liaht of the £acti,, t,hat, the schem� for the 

. . ,· . .1 mpos 1:t J. on '?..f compul sory edueS:t i on in th� £ 1 ;�t ·: p l ace . . : ·, .. 
was 

' '  
len i ently appl ied in th� : ca$� of non-Musl im g i r l s , wh i le 

' . 

' .  

-·- - - ···· · - -·- - -- -- ·- - --- - - --
-

--
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Muslim sirls were excluded altosether . Uhat needs to be 

addr&s·sed i.s not j ust the role o f  the colonial state , but, 

mor e important the· role of the orthodox males of each 

community, their patriarchal domination which determined how 

much and what kind of education was impart ed to th& females 

· of their respective communities : 

( iii)An aspect that was recorded in passing but not really 

.. . , .,,,., . .. 

.� . 

' 
elaborated nor studied in any depth thus far (to the best of . ' 

our knowledse) was th� move to shift the Uldows ' Home at 

Egmore to Triplicane in M1�_dras (the latter a suburb • 
tn 

Madras that housed mainly orthodox Brahmans) so that widows . . 

could . be trained as teachers. Not only does this call £or 

an examination of the magnitude of this social problem but 

also a probe into the question as to why the Government 
·-

considered it "an established fict , that w� must look to the 

class of wldows for our chief · supply 0 £  caste women 
1 1 4  ·. 

teacher�" - There • also the peed · to ·explore this 1. S  

phenomenon from the ansle of the need expressed £or 

"unattached" ladles from different communities to make . .  up 
115 ·• ., . 

the teaching staff. Oram has showri in her study that 

durins the 1920 1 s and 1930's most women t�ache�s in Ensland 
116 

. and Uales were spi�ster.s . . . .. . 
This was due 

regulations requiring women teachers to resign on 

In the Indian social context, i.t �as arsued , 

to the 

marri age 

that the 

"universality _  of marriaae and the wide prevalence of very 

early snarriaae make it almost impossible to employ unmarried 

women �or the work". 

• 

1 1  7 II 

It was therefore felt that the 
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"vast array of Hindu widows , deprived o f  the risht of second 

marriage and • occupy1ns domestic positions of desradins 

• inferior:-it y .  
118 

ought · to supply the required serv 1ce in 

(iv) Another . . . 
pas s 1na $tatement with tremendous political 

i.mpllcatlons that needs to be studied was the explicit 

panderlna to middle-class values and the primacy siven to 

this �lass over all others. In the discussion on co-

education t he Conference 0 £  .Uomen ·o·££ i cers made it clear . . . 

that "there was a strons feellns �sainst it 
. 1 · 

( co-education) 

amona this ( middle) class and that , as it was amongst this 

class that most rapid proaress c9uld be made at present, co-
. . 

education on any considerab l �· scale could not be introduced 
119 

effectively now". 

In the Uest, the contested ter�ain· .for the main • f emini·st' 
· · ·; 

battle was the field of �iah�� �dud�tion. It was here that the 
. ,  

<.li££erent · ,•£ac �s of feminism" manifested itself • J.n as much as 

women themselves as in:q.lviduals and as members of particular 

groups differed radically in their analysis of the su�ject of 

women • s  education and consequent ii�.' came up with solutions 
1 2 0 

were diametrically opposed. • I 

., 
that 

An examination of the circumstances that brousht in higher 

educ at ion for women in this country in seneral · ' .�nd in the 

Presidency in particular is lona overdue . Ue hope to make a 

beslnni�s by concentrati11s in p�rticular on the historical 

d �velopment of Queen Mary ' s  College, the first Government Collese 

for wo,men. This institution� based s�udy, we hope, will not only 

·
- - ---·-

··
--.. ·-·-- ·-

• • •  

• 
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throw l isht on many of the observatioria that w• have made above 

but 1:11or-e important, it is our ,:: contentlon that the manner in which 

these . and other issues were resolved had important Implications 

• • 
for the subsequent �ourse of women ' s  hiaher education . 

.. - - . . - -- ····· · . · · · · ·--- --- · · - ·  ·- - ·  ··· ·- · . 
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